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Dear Parents,
 
Choosing the right educational pathway for your child at ‘Post-16’ is so important
and often a daunting task. At Wellington International School, we hope to be able
to support you with this process by explaining the variety of options we have and
how your child can reach their wildest and most vivid aspirations with us.

It is our absolute belief that an IB education will grant students the skills to
become successful life-long learners. ‘The IB Programmes present a combination
of academically rigorous, yet holistic curricula that aim to develop inquiring,
knowledgeable and caring young people who help to create a better and more
peaceful world through intercultural understanding and respect’ (IBO Mission
Statement). 

The Sixth Form students at WIS are resilient, ambitious and active global citizens
who can challenge notions and ideas in the world around them with confidence
and enthusiasm. They are independent and reflective;  showing an ability to take
ownership of their learning and a flair for active communication. Everyday, I am
proud to work with such ambitious students and it brings great pleasure to
discuss the IB education we offer.

At Wellington International School, we offer three International Baccalaureate
programmes of study to suit every child:

We hope that you are able to use the information here to make the right and most
informed decision for your son or daughter. If you have any further questions
about any of the programmes, please do not hesitate to get in touch with myself
or a member of the Sixth Form Team.

Sophie Gathercole
Head of Sixth Form, Assistant Headteacher
s.gathercole_wis@gemsedu.com
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WELCOME

Sophie Gathercole
Head of Sixth Form - Assistant Headteacher
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MEET THE TEAM

LAST  YEAR ,  OUR GRADUATING COHORT WENT
TO VARIOUS UNIVERSIT IES  ACROSS THE GLOBE.

HERE IS  A  SNAPSHOT OF WHERE OUR
STUDENTS ARE NOW STUDYING:

CLASS OF 2021 UNIVERSITY DESTINATIONS

Kavita Bedi
IBDP & IB Courses Coordinator

k.bedi_wis@gemsedu.com

Jacki Ronalds
IBCP Coordinator

j.ronalds_wis@gemsedu.com

Ciara Watson
Head of Year 12 & 13 (Pastoral Lead)

c.watson_wis@gemsedu.com

Arjumand Rafiq
University & Careers Counsellor

a.rafiq_wis@gemsedu.com

Please feel free to email us at the above email addresses for any further
questions you may have about the 3 pathways here at WIS, for pastoral

guidance about life as a Sixth Form student, or for university and careers advice



 
The International Baccalaureate Organisation was established in 1968 to meet the educational needs of students in
International Schools. From these early days it has grown to an organisation that teaches over 1 million students in
over 4000 schools in 146 countries. The IB is now taught in both International Schools and State sector schools
across the globe, with the highest number of schools being in the United States

The IB offers four programmes, the Primary Years Programme (PYP); the Middle Years Programme (MYP); the Career
Related Programme (CP) and the Diploma Programme (DP). GEMS Wellington International School, implements the
Diploma and Career Related Programme into its Post-16 cohort at Year 12 and 13.
WIS intends to maintain the current curriculum arrangements at Year 7-9 where a broad curriculum based on the
English National Curriculum is taught and at Year 10 and 11 where the GCSE and IGCSE programmes will continue
to run. Both of these programmes are seen as very good groundings for the IB, and prepare students adequately
for the rigours of an IB programme at Post-16.

The IB programmes empower students to take ownership in their own learning and help them develop future-ready
skills to make a difference and thrive in a world that changes fast. IB students are well-rounded individuals who can
respond to today’s challenges with optimism and an open mind. 

 
 

WHAT IS  THE  IB?
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WHAT IS  THE
INTERNATIONAL

BACCALAUREATE?

IBO Mission Statement
The International Baccalaureate
aims to develop inquiring,
knowledgeable and caring young
people who help to create a better
and more peaceful world through
intercultural understanding and
respect.
 
To this end, the organization works
with schools, governments and
international organizations to
develop challenging programmes
of international education and
rigorous assessment. These
programmes encourage students
across the world to become active,
compassionate and lifelong
learners who understand that
other people, with their
differences, can also be right.



STUDENT LEADERS  2021-2022

PAGE |  07

WHAT DO OUR STUDENT
LEADERS THINK ABOUT THE IB?

Akshal Jain
Head Boy

Patil Djerdjerian
Head Girl

The IB is not simply a school curriculum. The program not only sharpens our academic abilities but also molds us
into global citizens who are inquisitive, open-minded and unafraid to tackle challenges. Interdisciplinary thinking is
cultivated by the vast array of subjects and critical thinking is fostered by Theory of Knowledge, allowing us to
question the world around us. I’m proud to be an IB student and know it has equipped me with invaluable skills. 

The IB experience at WIS provides the perfect blend of academic and experiential rigor that forces students to be
open-minded, global thinkers. Elements of the curriculum such as the Extended Essay help us leave our comfort
zone while engaging with an academic topic of choice with a newfound level of academic depth. Moreover, Theory
of Knowledge promotes critical thinking and helps us ponder the philosophical questions at the heart of our
favorite discipline. Overall, the flexibility, independence and creativity fostered by the IBDP are all traits that will
help us in further study at university and even at future jobs.

The IB diploma programme highlights a demanding as well as stimulating 2 year course for all students
participating. This particular programme has directed me towards greater internal growth as a student and an
individual, providing supplementary academic opportunities and developing a multitude of skills. With the IB core
aspects (CAS, TOK and EE) and Internal Assessments for example, students are obliged to gain time management
skills and learn the aspect of balance as these are complementary to the main six subjects. Added exposure to
time constraints and vast amounts of content will create beneficial habits and skills for the future in a short span
of time for learners, displaying how this programme deviates from the standard of examination compared to
other curricula. This incredible course is accompanied by the learning oriented environment within WIS - ensuring
students attain to their maximum potential. 

Nirindu De Silva
Deputy Head Boy

The IB Diploma Program has allowed me to explore my academic interests with great freedom, serving as an
ideal platform for students to partake in opportunities that link with their future aspirations. The dynamic WIS
community accentuates the enriching experience of the IBDP through excellent facilities and resources that are
available to all students. The IB Learner Profile acts as an excellent guide for students on how to conduct
themselves through the course, as well as for future endeavours. I have developed an open-minded mindset and
have learnt many new perspectives and approaches towards my academics that I would not have considered
before. I am very excited to make use of the skills I learn in IB in the real world. Paras Dayal

Ruby House Captain

The IB experience at WIS transcends in-class learning and encourages us to be inquisitive and reflective about the
world around us. The elements like the Internal Assessments and the Extended Essay foster our research skills and
enable for independence in our own learning, but more importantly encourage our deeper understanding of how
theoretical concepts are applied in real life contexts. Here at WIS there is a great sense of camaraderie within our
sixth form and we receive boundless support from our advisors and teachers, which has cultivated an
encouraging learning environment. I am certain that pursuing this course has equipped myself and many of my
peers with crucial skills for our future ventures into our education.

Sarah Quazi
Executive Senior Leader

Anyka Chakravarty
Executive Senior Leader

The IB Diploma has been an extremely enriching experience, with the flexibility allowing me to pursue my academic
interests and develop into a well-rounded individual. Through components such as the Internal Assessments,Theory
of Knowledge and the Extended Essay, I’ve been able to master essential skills including academic writing and critical
thinking. I appreciate that the IB encourages us to become open-minded, global thinkers. With the support of the
amazing IB team at WIS, completing my diploma has been stimulating, and I know that it will support me wherever
I go in the future. 



University Recognition – IBDP
The   International   Baccalaureate   Diploma   Programme is globally recognised and seen by universities around the
world as a qualification of excellence. In many cases IB graduates are often preferred over other qualifications because
of the breadth of their prior studies, alongside the development of lifelong learners and well-rounded individuals. Even
a modest Diploma pass fares favourably with other qualifications like the British A level. Students wishing to study in
the UK are given very generous UCAS tariff points with an IBDP pass. Many Universities in the United States even give
advanced credit for IBDP graduates. Nevertheless, like all High School qualifications, it is important to check your target
university to see specific university and course requirements. WIS will offer clear, informed guidance on university
selection and tertiary options over the course of the Diploma Programme.
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WHAT IS  THE  IB?

University Recognition – IBCP
The International Baccalaureate Career-related
Programme (IBCP) is a globally recognised
programme that combines academic rigour  with
professionally focused skill development. IBCP
students have the opportunity to engage in a
specialised, career-focused pathway that genuinely
interests them. The IBCP in Sport, Business or
Creative Media consists of the IBCP core, two to
three IB Diploma courses and a Level 3 BTEC. The
BTEC provides a practical, real-world approach to
learning and is designed to accommodate the
needs of employers and allow progression to
university and is a truly global qualification,
currently available in over 100 countries worldwide. 

Students applying for further education should enquire directly with their chosen universities to discuss specific entry
requirements; namely whether their acceptance is on their overall IBCP qualification, or whether their BTEC will be the
main point of entry. 
Students performing well in their BTEC pathway of the IBCP can gain the equivalent of 3 A Levels in UCAS
points, alongside additional points for each IB subject they undertake. It is possible for an IBCP student who
performs well to gain more UCAS points than a mid range IBDP student. 

University Recognition – IB Courses

IB Courses provides a more flexible approach for
students who may not wish to study 6 subjects from
different groups. 

For UK Universities, UCAS points can be determined
by the level achieved at individual subjects rather
than the qualification overall. So a student can still
attain a high number of UCAS points for university
entry without gaining the full diploma. In universities
in other countries students may take a foundation
year, or simply gain entry via 1-2 subjects that align
with their chosen university course. 

It's best to check course admission requirements
and pre-requisites directly with your universities of
choice.



 
IB   learners  str ive  to  be:

Inquirers  -   They   deve lop  the i r   natura l   cur ios i t y .   They   acqu i re   the   sk i l l s   necessary  
 to   conduct   inqu i ry   and research  and show independence  in  learn ing .  They  ac t i ve ly  en joy
learn ing  and th is  love  o f  learn ing  w i l l  be  susta ined throughout  the i r  l i ves .

Knowledgeable  -  They  exp lore  concepts ,  ideas  and i ssues  that  have  loca l  and g loba l
s ign i f i cance .  In  so  do ing ,  they  acqu i re  in -depth  knowledge and deve lop  understand ing
across  a  broad and ba lanced range  o f  d isc ip l ines .

Thinkers  -  They  exerc ise  in i t ia t i ve  in  app ly ing  th ink ing  sk i l l s  c r i t i ca l l y  and creat i ve ly  to
recogn ise  and approach complex  prob lems ,  and make reasoned ,  e th ica l  dec is ions .

Communicators  -  They  understand and express  ideas  and in format ion  conf ident l y  and
creat i ve ly  in  more  than one language and in  a  var ie ty  o f  modes  o f  communicat ion .  They
work  e f fec t i ve ly  and w i l l ing ly  in  co l laborat ion  w i th  others .

Principled  -  They  ac t  w i th  in tegr i t y  and honesty ,  w i th  a  s t rong  sense  o f  fa i rness ,  jus t i ce
and respect  for  the  d ign i ty  o f  the  ind iv idua l ,  g roups  and communi t ies .  They  take
respons ib i l i t y  for  the i r  own act ions  and the  consequences  that  accompany  them.

Open-minded  -  They  understand and apprec ia te  the i r  own cu l tures  and persona l
h is tor ies ,  and are  open to  the  perspect i ves ,  va lues  and t rad i t ions  o f  o ther  ind iv idua ls  and
communi t ies .  They  are  accustomed to  seek ing  and eva luat ing  a  range  o f  po ints  o f  v iew ,
and are  w i l l ing  to  grow f rom the  exper ience .

Caring  -  They  show empathy ,  compass ion  and respect  towards  the  needs  and fee l ings  o f
others .  They  have  a  persona l  commitment  to  serv ice ,  and act  to  make  a  pos i t i ve  d i f ference
to  the  l i ves  o f  o thers  and to  the  env i ronment .

Risk-takers  -  They  approach unfami l ia r  s i tuat ions  and uncer ta inty  w i th  courage  and
forethought ,  and have  the  independence  o f  sp i r i t  to  exp lore  new ro les ,  ideas  and
strateg ies .  They  are  brave  and ar t i cu la te  in  defend ing  the i r  be l ie fs .

Balanced   -  They  understand the  importance  o f  in te l lec tua l ,  phys ica l  and emot iona l
ba lance  to  ach ieve  persona l  we l l -be ing  for  themse lves  and others .

Reflect ive  -  They  g i ve  thought fu l  cons iderat ion  to  the i r  own learn ing  and exper ience .
They  are  ab le  to  assess  and understand the i r  s t rengths  and l imi ta t ions  in  order  to  support
the i r  learn ing  and persona l  deve lopment .

THE IB  LEARNER PROF ILE
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The aim of all IB programmes is to develop internationally minded people
who, recognizing their common humanity and shared guardianship of the
planet help to create a better and more peaceful world. The IB Learner
Profile is embedded in all aspects of the IB pathways and as such constitutes
the beating heart of the programme.

IB  LEARNER PROFILE



The importance of  the Approaches to  Learning at  IB  Level  and how they support
student  outcomes

At  IB  Leve l ,  a l l  IB  s tudents  exper ience  the i r  lessons  and course  content  w i th  the  Approaches
to  learn ing  in  mind .  The  approaches  to  Learn ing  are  sk i l l s  that  are  s t ra teg ica l l y  des igned by
the  IB  in  order  to  ass is t  the  s tudents  to  become bet ter  learners .  

The  Approaches  to  Learn ing  cons is ts  o f  5  key  areas  wh ich  are  broken down in to  smal ler
c lus ters ;  Se l f  Management  sk i l l s ,  Soc ia l  sk i l l s ,  Communicat ion  sk i l l s ,  Research  sk i l l s  and
Th ink ing  sk i l l s .

U l t imate ly  the  Approaches  to  Learn ing  prov ide  a  common language for  the  s tudents  and
teachers  and these  5  key  areas  are  taught  to  s tudents  both  exp l i c i t l y  and impl i c i t l y  in  order
for  them to  deve lop  in  these  5  key  areas .  Deve lop ing  the i r  behav iours  and sk i l l s  in  a l ignment
wi th  the  f i ve  key  areas  above  a l lows  the  s tudents  to  have  greater  depth  o f  learn ing  in  the i r
sub ject  areas  and they  are  a lso  v i ta l  for  empower ing  our  s tudents  to  be  a t  the  center  o f  the i r
own learn ing  exper iences .

Throughout  the  day  to  day  teach ing  o f  IB ,  s tudents  w i l l  a t tend the i r  lessons ,  learn  new course
content  and exper ience  a  w ider  range  o f  learn ing  act i v i t ies  that  deve lop  each  o f  the  f i ve
sk i l l s /  key  areas .  S ta f f  a t  Wel l ington In ternat iona l  Schoo l ,  s t ra teg ica l l y  des ign  lessons  w i th  the
Approaches  to  learn ing  in  mind so  that  every  opportun i ty  i s  taken to  deve lop  s tudents  in
these  f i ve  key  areas ,  th is  in  turn  a lso  a l lows  them to  t rans fer  these  sk i l l s  throughout  the i r
curr i cu lum sub jects  and u l t imate ly  enab le  them to  ach ieve  bet ter  outcomes both  a t  IB  leve l
and at  Un ivers i t y  and beyond.

IB  APPROACHES TO LEARNING
L IFELONG SK ILL  DEVELOPMENT

APPROACHES  TO LEARNING
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HPL  TO IB  TRANS IT ION
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Transit ioning from High Performance Learning
to 
ATLs  in  the IB

When s tudents  enter  the i r  IB  chosen Pathway  in
Year  12 ,  they  are  encouraged to  cons ider  the
int r ins ic  l inks  that  the i r  prev ious  knowledge o f  H igh
per formance Learn ing  has  w i th  the  IB  Learner
Prof i le .  In  March  2021 ,  a  v i sua l  document  was
des igned for  s tudents  so  that  they  cou ld  bu i ld  on
pr ior  knowledge and v i s ib l y  see  that  the  sk i l l s  they
engaged w i th  through HPL w i l l  ac tua l l y  support  them
with  the i r  new exposure  to  the  IB  Learner  Prof i le .  

S ince  March  th is  year ,  severa l  s tudent  surveys  have
taken p lace  and the  data  i s  showing  us  that  our
current  Year  12  s tudents  have  o f ten  re ferred  back
to  th is  document  in  order  to  support  them wi th
current  learn ing .  By  rea l i s ing  that  there  are  in t r ins ic
l inks  f rom High  Per formance Learn ing  to  the  IB
Learner  Prof i le ,  s tudents  have  rece ived  an  even
smoother  t rans i t ion  and i t  has  a l lowed them to  bu i ld
conf idence  and in  turn  bu i ld  on  the  sk i l l s  that  they
have  embedded at  Key  s tage  4 .
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PATHWAY 1
IB  D IPLOMA PROGRAMME

 
IB  D IPLOMA PROGRAMME 

Curriculum

The IBDP is a comprehensive two-year pre-
university course that aims to prepare students for
the rigours of university but also to be caring,
compassionate, global citizens with an
appreciation of lifelong learning. 

Course make-up
Students must do a range of subjects, one taken
from each of the six groups. They choose three
subjects at Higher Level and three at Standard
Level which are all completed over two years.
Standard Level subjects are delivered over 150
teaching hours, and Higher Level over 240 hours. If
students do not wish to take a Group 6 Arts
subject, they can choose a second subject from
either Group 3 or 4. 
Students opting to take Higher Level Math must start
with 4 HL subjects.

Additionally students undertake compulsory
studies in the IBDP Core consisting of Theory
of Knowledge (TOK), Creativity, Activity and
Service (CAS), and a 4000-word research-
based Extended Essay (EE). Students are
examined at the end of their second year on
all of their 6 subjects.

In groups 1, 2, 3 and 6 HL subjects are
differentiated from SL subjects by the depth
and breadth of work studied as opposed to
difficulty per se. In groups 5 & 5, the level of
challenge is greater at HL. 

Whilst subjects in the IBDP are no harder
individually than traditional Sixth Form
subjects, the requirements that students do a
broad range of subjects including the core
mean that the IB Programmes provide a
curriculum of breadth. Because of this,
graduates with IB qualifications are not only
recognised, but are highly sought after by
universities around the world.



The importance of reflection
Reflection is a key pillar of the IB; both as part of the Learner Profile, the Approaches to Learning and 
throughout all academic subjects. The ability to reflect is a vital attribute to success beyond school, at 
university, in the workplace, and certainly for personal growth. All three of the core elements of the IB
include reflection as part of the learning journey.

Creativity, Activity and Service (CAS)
CAS is a core requirement for all IBDP students, that requires students to take part in various experiences in creativity, activity
and service. It is an important aspect of the programme as it enables students to develop their wider skills within both the
school and the community. CAS not only enables students to explore new experiences, but also to reflect on these
experiences and how they have developed personally throughout the course. Here at GEMS WIS our students take part in
various CAS experiences from Sports leaders, MUN, Internships, supporting events such as the DP golf and Dubai Marathon.
We also have opportunities for students to mentor both here at school as well as in other countries, with our students using
technology to its full effect by sending tutoring videos and sessions to students in India. CAS enables to take their skills and
knowledge and share this with others, as well as learn new skills themselves.
CAS is graded on a pass/fail basis according to the quality of reflections and evidence against the 7 learning outcomes in students'
Managebac portfolios. A pass in CAS is essential in gaining the IB Diploma. It is possible for a student to score a perfect score of 45 IB
points and not be awarded their Diploma due to failure to meet CAS requirements. 

The Extended Essay (EE)
The Extended Essay (EE), is a compulsory part of the IB Diploma Programme, which offers the opportunity for IB students to
investigate a topic of special interest, in the form of a 4,000-word piece of independent research. Students select an area of
research from Diploma Programme subjects, or in the case of the interdisciplinary world studies essay from two subjects, and
become acquainted with the independent research and writing skills expected at university. This leads to a major piece of
formally presented, structured writing, in which ideas and findings are communicated in a reasoned and coherent manner,
appropriate to the subject or subjects chosen. It is intended to promote high-level research and writing skills, intellectual
discovery and creativity. As an authentic learning experience, the extended essay provides students with an opportunity to
engage in personal research on a topic of choice, fully supported by the EE Coordinator and their supervisor. 
EE is graded on an A-E scale. Students must receive a D or higher to pass this core component, and their Diploma overall.

Theory of Knowledge (TOK)
Theory of knowledge (TOK) plays a special role in the International Baccalaureate® (IB) Diploma Programme (DP), by providing
an opportunity for students to reflect on the nature of knowledge, and on how we know what we claim to know. It is one of
the core components of the DP core and is mandatory for all students. The TOK requirement is central to the educational
philosophy of the DP. In TOK, students reflect on the knowledge, beliefs and opinions that they have built up from their years
of academic studies and their lives outside the classroom. The course is intended to be challenging and thought-provoking—
as well as empowering—for students. The course centres on the exploration of knowledge questions, which are a key tool for
both teachers and students. These are contestable questions about knowledge itself, such as: “What counts as good evidence
for a claim?”, “Are some types of knowledge less open to interpretation than others?”, or “What constraints should there be on
the pursuit of knowledge?”. While these questions may initially seem slightly intimidating, they become much more accessible
when considered with reference to specific examples within the TOK course. 

 
IB  D IPLOMA PROGRAMME 
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IBDP CORE

Assessment of TOK: 
There are two assessment tasks in the TOK course. 
The TOK exhibition assesses the ability of the student to show how
TOK manifests in the world around us. The exhibition is an internal
assessment component; it is marked by the teacher and is
externally moderated by the IB. The TOK essay engages students in
a more formal and sustained piece of writing in response to a title
focused on the areas of knowledge. The essay is an external
assessment component; it is marked by IB examiners. The essay
must be a maximum of 1,600 words and must be on one of the six
prescribed titles issued by the IB for each examination session.
TOK is graded on an A-E scale. Students must receive a D or higher to
pass this core component, and their Diploma overall.



The max imum tota l  marks  ava i lab le  for  an  IBDP s tudent  i s  45
Each o f  the  s ix  sub jects  are  g i ven  a  f ina l  mark  out  o f  7
A  grade o f  3  i s  cons idered a  pass  for  SL
A  grade o f  4  i s  cons idered a  pass  for  HL
A tota l  o f  42  i s  ava i lab le  for  sub jects  areas
A tota l  o f  3  marks  can  be  g iven  for  the  EE  and TOK combined depending  on  grades
acqu i red 
Each  sub ject  area  has  between 20-35% coursework  that  i s  in terna l l y  marked and
externa l l y  moderated
The remainder  o f  the  marks ,  const i tu t ing  the  f ina l  examinat ions ,  are  externa l l y  marked
A s tudent  needs  to  ach ieve  a  min imum of  24  marks  to  rece ive  the i r  D ip loma
Students  must  score  12  po ints  across  the i r  HL  sub jects  
S tudents  must  success fu l l y  complete  a l l  three  e lements  o f  the  core ;  TOK and EE  be ing
awarded an  A-D grade
CAS requ i rements  must  be  passed

Grading and Passing Requirements

IBDP ASSESSMENT
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How Does Assessment Work in  the IB  Diploma?
Assessment  in  the  IB  i s  c r i ter ion  re la ted ,  and s tudent  per formance i s  measured us ing  a
var ie ty  o f  d i f ferent  methods  that  re f lec t  the  a ims  and ob ject i ves  o f  each  sub ject  area .  

The  use  o f  command terms ,  assessment  ob ject i ves  and marks  a l lows  s tudents  to  ident i f y  how
they  can  be  success fu l  in  a t ta in ing  the  top  marks  for  each  o f  the i r  sub ject  areas .  

IBDP ASSESSMENT





PATHWAY 2
IB  COURSES

Students can choose to study up to 6
subjects. These can be selected from
each of the IB subject groups, in the
same way as the IBDP, however, students
are not restricted by these groupings. 
Students usually choose between 4-6
subjects
The courses pathway allows students
who may not foresee a future for
example in Math and Science, to tailor a
course for themselves that will allow
them to be successful in subjects they
enjoy and have an affinity for
Students can opt to take the IBDP Core of
TOK, Extended Essay and CAS, but they
are not required to do so
Unlike the IBDP, there is no requirement
for students to study 3 subjects at Higher
Level and 3 subjects at Standard Level;
students can choose 6 subjects and do
them all at Standard Level if this suits
them

What is IB courses?

The IB Courses pathway is an excellent
option for students who would like to create
a bespoke IB learning experience for
themselves; this flexible programme of study
really allows students to play to their
strengths.

The IB Courses Pathway
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IB  COURSES
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The IBCP Overview
 

The   IBCP  f ramework  a l lows  s tudents  to  spec ia l i ze  in ,   
and focus  on ,   a   career - re la ted  pathway .  The
programme’s  three-par t  f ramework  compr ises  the
study  o f  two to  three  D ip loma Programme courses
a longs ide  career - re la ted  s tud ies  and the  d is t inc t i ve
IBCP core  wh ich  i s  des igned to  create  a  br idge  that
connects  each  s tudent ’ s  chosen D ip loma Programme
courses  and career - re la ted  s tud ies .   For  IBCP
students ,   both  the   D ip loma Programme courses  and
career - re la ted  s tudy  prov ide  the  theoret i ca l
underp inn ing  and academic  r igour  o f  the  programme;
and the  IBCP core  he lps  them to  deve lop  sk i l l s  and
competenc ies  requ i red  for  l i fe long  learn ing .

IB  CAREER-RELATED PROGRAMME

PATHWAY 3
IB  CAREER-RELATED PROGRAMME

In  add i t ion ,  s tudents  undertake  four  core  components ,  Persona l  and Profess iona l  Sk i l l s ,  the
Ref lec t i ve  Pro ject ,  Language Deve lopment  and Serv ice  Learn ing .  The  IBCP core  spec i f i ca l l y  promotes
at t r ibutes  o f  an  IB  educat ion  such as  re f lec t ion ,  open-mindedness ,  communicat ion  and th ink ing .

Career  related studies  
Pearson International  BTEC Level  3
Alongs ide  2-3  IB  D ip loma sub jects ,  s tudents
undertake  a  career  re la ted  s tudy .  Here  a t
WIS  we fo l low the  Pearson In ternat iona l
Leve l  3  BTECs  wh ich  are  g loba l l y  recogn ized
qua l i f i ca t ions  that  prepare  s tudents  for
careers  in  the  f ie lds  o f  Bus iness ,  Sport  and
Creat i ve  Media .  The  career  re la ted  s tudy
complements  the  academic  sub jects  and
a l lows  s tudents  to  learn  through
coursework  and work  exper ience .  

What are  the benef its  of  a  BTEC over  IBDP or  A
Levels?
A leve l  3  BTEC i s  equ iva lent  to  3  A  Leve ls ,  and s tudents
can actua l l y  ga in  a  s ign i f i cant  amount  o f  UCAS po ints  i f
they  per form we l l .

BTECs  have  a  g loba l  reputat ion  and can  he lp  s tudents  prepare  for  employment  and un ivers i t y  by
deve lop ing  the  sk i l l s  necessary  to  exce l  in  each  such as  t ime management ,  communicat ion ,  prob lem
solv ing  and p lann ing .  

BTEC courses  are  a l l  about  f lex ib le  learn ing  and independence  -  th is  can  be  an  exce l lent  pathway  for
s tudents  who f ind  exam pressures  d i f f i cu l t  as  they  are  assessed most l y  through coursework  w i th  the
recent  in t roduct ion  o f  contro l led  assessments  wh ich  occur  under  t imed condi t ions  in  schoo l .



IB  CAREER RELATED PROGRAMME
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Knowledge development
Social development
Civic development
Personal development

The Core of the IBCP consists of the Reflective Project (RP), Language Development (LD), Service Learning (SL) and Personal
and Professional Skills (PPS).

The Reflective Project
The Reflective Project is a structured piece of work that can take a variety of forms including an academic paper, a video
documentary, a short film or a website to name but a few options. Students identify an ethical dilemma arising in their
career-related study to explore and conduct academic level research to analyse different perspectives on the dilemma over
the course of 50 hours.
The Reflective Project is marked on an A-E scale. Students must be awarded a D to pass, and to be awarded their IBCP qualification.

Language Development
Language Development provides the students with the necessary skills and intercultural understanding to enable them to
communicate using the chosen language in a variety of contexts. A Language Portfolio is required to demonstrate students'
engagement with the language over the course of 50 hours. Students opting to take a second language in Group 2 can use
work from that subject for their portfolio.
Language Development  is marked internally on a pass/fail basis. Students must pass to be awarded their IBCP qualification.

Service Learning
Through Service Learning students will develop working relationships with the community. Students complete 50 hours of
service learning through a combination of the 4 types of service; direct, indirect, advocacy and research.

They will explore the following principles of service learning throughout their journey:

Service Learning is graded on a pass/fail basis according to the quality of reflections and 
evidence against the 5 learning outcomes in students' Managebac portfolios. 

Personal and Professional Skills
Personal and Professional skills (PPS) is an ethical thinking course which explores the context of the career related study
and it's implications in the real world. Over 90 hours, the course aims to develop transferable skills with an emphasis on the
nature of thinking critically and ethically, and being able to communicate effectively.

IBCP CORE

Personal Development
Intercultural Understanding
Effective Communication
Thinking Processes
Applied Ethics

PPS is designed for students to develop the skills
they need to be successful in both personal and
professional situations. The key skills covered are
transferrable and can be applied to a wide range
of situations and include skills such as;
Interpersonal skills, reflection, responsibility,
perseverance, self-esteem and academic honesty.

The course focuses on 5 key themes:

PPS is marked internally on a pass/fail basis. Students
must pass to be awarded their IBCP qualification.



PAGE |  20

IBCP  ASSESSMENT

IBCP ASSESSMENT

BTEC ASSESSMENT

How Does Assessment Work in  the IB  Career  Programme?
For  the  two to  three  IB  D ip loma sub jects  a  s tudent  chooses ,  assessment  works  exact l y  l i ke  in  the  IBDP.  
Assessment  in  the  IB  i s  c r i ter ion  re la ted ,  and s tudent  per formance i s  measured us ing  a  var ie ty  o f
d i f ferent  methods  that  re f lec t  the  a ims  and ob ject i ves  o f  each  sub ject  area .  

The  use  o f  command terms ,  assessment  ob ject i ves  and marks  a l lows  s tudents  to  ident i f y  how they  can
be success fu l  in  a t ta in ing  the  top  marks  for  each  o f  the i r  sub ject  areas .  

Each  o f  the  2 -3  sub jects  are  g i ven  a  f ina l  mark  out  o f  7
The s tudent  has  ach ieved a  leve l  3  or  h igher  in  a  min imum of  2  IB  D ip loma sub jects
A  grade o f  3  i s  cons idered a  pass  for  SL
A  grade o f  4  i s  cons idered a  pass  for  HL
Each IBDP sub ject  area  has  between 20-35% coursework  that  i s  in terna l l y  marked and externa l l y
moderated
The remainder  o f  the  marks ,  const i tu t ing  the  f ina l  examinat ions ,  are  externa l l y  marked
Students  must  success fu l l y  complete  a l l  four  e lements  o f  the  core ;  Ref lec t i ve  Pro ject  be ing  awarded
an A-D grade ,  and PPS/Language Deve lopment  passed
Serv ice  Learn ing  requ i rements  must  be  passed
The career - re la ted  s tudy  i s  completed  w i th  a  pass ing  requ i rement

Grading and Passing Requirements  for  IBCP

How Does Assessment Work in  BTECs?

With  the i r  focus  on  pract i ca l ,  sk i l l s -based learn ing ,  BTEC courses  are  des igned around a  number  o f
themed un i ts .  Rather  than tes t ing  every th ing  together  a t  the  end o f  the  course ,  BTECs  g ive  s tudents  the
opportun i ty  to  show what  they ’ ve  learned in  each  un i t ,  and bu i ld  on  the i r  ach ievements  as  they  progress
through the  course .  That  means  there  are  p lenty  o f  chances  to  learn ,  improve  and succeed.  Your  f ina l
qua l i f i ca t ion  grade w i l l  a l so  be  awarded on the  Pass ,  Mer i t  and D is t inc t ion  sca le ,  and your  exact  grades
wi l l  vary  depending  on  the  course .

Assignments
Set  and marked by  the  teacher  or  tutor ,
ass ignments  invo lve  a  ser ies  o f  tasks
des igned around a  work- re la ted ,  rea l - l i fe
scenar io .  They  g i ve  s tudents  the  chance  to
bu i ld  knowledge and sk i l l s  over  t ime and
de l i ver  a  complete ,  in tegrated  pro ject  us ing
a  combinat ion  o f  knowledge ,  sk i l l s  and
behav iours .  Some BTECs  are  assessed
complete ly  through ass ignments ,  wh i le  the
newer  BTEC courses  can  inc lude  some un i ts
which  are  assessed through set  tasks  or
tests .  You ’ l l  get  a  grade for  each  un i t  -  Pass ,
Mer i t  or  D is t inc t ion  -  so  you can  see  how
you ’ re  progress ing  throughout  the  course .

Set  tasks,  performances or  written tests
For  se lec ted  un i ts  in  some of  the  newer  BTEC
courses ,  s tudents  a lso  take  pract i ca l
assessments  set  and marked by  Pearson .
These  tes ts  are  e i ther  based around a  rea l -
l i fe  task  completed  i







ATTENDANCE AND PUNCTUAL ITY

English Language & Literature HL /SL

French B HL/SL and Ab Initio SL 
Spanish B HL/SL and Ab Initio SL
Italian Ab Initio SL
German Ab Initio SL
Arabic B HL/SL 
English B HL/SL - NEW ADDITION

History HL/SL
Geography HL/ SL
Business and Management HL/SL
Economics HL/SL
Digital Society (Formerly ITGS) HL/SL
Psychology HL/ SL 
Global Politics HL/SL

Biology HL/SL
Chemistry HL/SL
Physics HL/SL
Computer Science HL/SL
Environmental Systems and Society SL (only)* can be taken at Group 3 instead
Sports, Health and Exercise Science HL/SL
Design Technology HL/SL

Mathematics Analysis and Approaches HL/SL
Mathematics Applications and Interpretation HL/SL

Visual Arts HL/SL
Music HL/SL
Film HL/SL 
Theatre HL/SL - NEW ADDITION 

Sport - NEW ADDITION
Creative Media
Business

Group 1 - English

 
Group 2 - Languages

Please note:  Students choosing Ab Initio courses are not expected to have any prior language study in the chosen
language. Students who have studied the designated language in previous years cannot study the same language at
AB Initio level.

 
Group 3 - Individuals and Society

 
Group 4 - Experimental Sciences

 
Group 5 - Mathematics

 
Group 6 - The Arts

 
BTEC

Please Note: Subjects offered will be dependent on student interest. The school however is committed to offering as
many subjects as possible to maximise the opportunities for our cohort.

IBCP students choose 2-3 subjects from this list to complement their BTEC
IB Courses students choose 4-6 subjects
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SUBJECT  SELECT ION



be fu l l y  commit ted  to  the i r  IB  s tud ies
ut i l i se  non-contact  t ime product i ve ly
become independent  learners
take  respons ib i l i t y  for  the i r  own learn ing
embrace  a l l  opportun i t ies  presented to  them
undertake  communi ty  serv ice ,  espec ia l l y  w i th in  the  schoo l
undertake  pos i t ions  o f  respons ib i l i t y  and leadersh ip
act  as  pos i t i ve  ro le  models  for  the  rest  o f  the  schoo l
be  approachab le  and ava i lab le  to  support  and ass is t  younger  s tudents
h igh  leve l  o f  a t tendance  dur ing  the  academic  year

Appl i cants  need to  be  ab le  to  demonstrate  the  fo l lowing :

ENTRY  REQUIREMENTS
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Appl icat ion Process  IB  Programmes

The procedure  for  app l i ca t ion  and entry  in to  any  o f  the  IB  Programmes i s  out l ined be low:

Entrance Cr iter ia  –  General  Expectat ions

Entrance Cr iter ia  –  IB  Diploma Programme ( IBDP)  

IGCSE/GCSE Entry  Requirements

Al l  App l i cants :  S tudents  requ i re  a  min imum of  5  A-C  a t  GCSE/ IGCSE ( inc lud ing
Mathemat ics  and Eng l i sh  Language)  to  be  cons idered for  the  IB  D ip loma Programme at
WIS .

MYP Entry  Requ i rements  -  s tudents  shou ld  pass  the i r  MYP w i th  a  min imum of  4  in  each
sub ject  undertaken a longs ide  a  4+  in  the i r  Persona l  Pro ject .

Entrance Cr iter ia  –  IB  Career  Programme ( IBCP)  

 ENTRY REQUIREMENTSGROUP SUBJECT LEVEL

Career  Re la ted
Study

BTEC:  Leve l  3  Nat iona l
D ip loma

5 C ’ s /4s  and above  a t
GCSE

3

IB  D ip loma
Subjects

A  se lec t ion  o f  2 -3  DP
Subjects

As  above  course  entry
requ i rements

HL/SL



OLD ALPHABETICAL
GRADING SYSTEM

NEW NUMERIC 
EQUIVALENT

A*

B

A

C

8

7

6

5
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ENTRY  REQUIREMENTS

Please note:  due  to  the  res idua l  change over  to
the  1-9  grad ing  cr i ter ion  some sub jects  w i l l  re ta in
A*-G grad ing .  Where  th is  i s  not  the  case  for  the
purposes  o f  entry  to  our  DP sub jects  the  fo l lowing
convers ion  w i l l  app ly ;

Where  s tudents  have  fa i led  to  meet  the  min imum entry  requ i rement  for  a
par t i cu lar  sub ject ,  a  meet ing  w i l l  be  requ i red  w i th  the  Head o f  S ix th  Form.  A
dec i s ion  for  a  p lace  a t  WIS  i s  made  on  the  unders tand ing  that  occas iona l l y  a
weakness  in  a  par t i cu lar  sub jec t  can  be  compensated  by  demons t ra ted  s t reng ths  in
the  o ther  f i ve  sub jec t  chosen  as  par t  o f  the  IB  D ip loma see ing  as  i t  i s  a  programme
of  s tudy  as  opposed  to  ind i v idua l i sed  examinat ions .

Where  a  s tudent  fa i l s  to  meet  the  min imum entry  requ i rement  for  two or  more
sub ject  then the  a l ternat i ve  D ip loma Courses  opt ion  shou ld  be  sought .

NOTE:



ENTRY  REQUIREMENTS
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ESS
Two 5  grades  in  any  o f  the  three  Sc iences  or  5  5  in
Combined Sc ience

DT
HL–  6  in  DT
SL  -  6  in  Tr ip le  Sc ience  or  7  in  Combined Sc ience

Mathemat ics :  App l i ca t ions  &
Interpretat ion

5 in  Maths  for  SL
8  in  Maths  for  HL

Mathemat ics :  Ana lys i s  &  approaches
7  in  Maths  for  SL
8+ in  Maths  p lus  6  in  Fur ther  Maths  HL

F i lm

Mus ic

D is t inc t ion  a t  BTEC L2  Creat i ve  Media  Product ion
6 in  Media

B in  Mus ic  for  HL

V isua l  Ar ts

Theatre

7  in  Ar t  for  HL

HL—7 in  Drama
SL—5 in  Drama

5

6

GROUP ENTRY REQUIREMENTS GCSESUBJECT

Eng l i sh  Language and L i terature  SL

Eng l i sh  Language and L i terature  HL

9 -  5  in  Language

9-7  in  L i terature  and 9  -  7  in  Language

French/Span ish/German SL

French/Span ish/German HL

Ab in i t io  courses

5  in  French/Span ish/German

8 in  French/Span ish/German

5 in  any  language

Bus iness  Management  SL

Bus iness  Management  HL

Economics  SL

Economics  HL

ITGS

Geography

Psycho logy

His tory

Globa l  Po l i t i cs

5/C  in  Bus iness  S tud ies  or  Eng l i sh

6/B  in  Bus iness  S tud ies  or  Eng l i sh

5  in  Maths  and/or  Economics

6  in  Maths  and/  or  Economics

C in  IT  or  Comput ing

6  in  Geography  for  HL

6 in  Psycho logy  or  Eng l i sh  for  HL ,  5  for  SL  

5  in  H is tory  or  Eng l i sh  for  SL
6  in  H is tory  or  Eng l i sh  for  HL

5 in  H is tory ,  Geography  or  Eng l i sh  for  SL
6  in  H is tory ,  Geography  or  Eng l i sh  for  HL

Computer  Sc ience
A for  HL
B for  SL

Chemist ry

Tr ip le  Sc ience  -  6  for  SL ,  7  for  HL
Combined Sc ience  -  77  for  SL ,  88  for  HL

Sports  Sc ience
HL–  6  for  Tr ip le  Sc ience  or  7  for  Combined Sc ience
SL  -  5  for  Tr ip le  Sc ience  or  6  in  Combined Sc ience

1

2

3

4

Bio logy

Phys ics

MYP

Tr ip le  Sc ience  -  6  for  SL ,  7  for  HL
Combined Sc ience  -  77  for  SL ,  88  for  HL

Tr ip le  Sc ience  -  6  for  SL  +  7  in  Math ,  7  for  HL  +  8  in  Math
Combined -  77  for  SL  +  7  in  Math ,  88  for  HL  +  8  in  Math

BTEC Sport ,  Creat i ve  Media  or  Bus iness
Leve l  2  BTECs  -  pass  overa l l  +  5  GCSEs  a t  4+  

I f  no  pr ior  BTEC -  5  GCSEs  a t  4+  inc lud ing  Eng l i sh

*I f  Group 6
sub jects  have  not
been s tud ied
prev ious ly ,  a
port fo l io  o f
ev idence  to
demonstrate
competence  may
be accepted for
entry

5  in  Eng l i sh  A

6  in  Eng l i sh  A

6 for  SL ,  7  for  HL
in  French ,  Span ish  or

German

5 in  a  language

5 in  Bus/ I&S

5 in  Bus/ I&S

6 in  Math

7 in  Math

5 in  IT /D ig  Des ign

6  in  Geo/ I&S

5/6  in  Psych/ I&S

6 in  H is tory / I&S
7 in  H is tory / I&S

5  in  I&S
6 in  I&S

6 in  IT /D ig  Des ign
7 in  IT /D is  Des ign

6  in  B io logy
7  in  B io logy

6  in  Chemist ry
7  in  Chemist ry

6  in  Phys ics&Math
7 in  Phys ics&Math

5  in  Sc ience
6 in  Sc ience

5 in  Sc ience

5 in  DT
6 in  DT

5 in  Math
6 in  Math

7 in  Math
*ev idence  o f  top  set

Any  Group 6  Ar ts  SL  =
MYP 6

Any  Group 6  Ar ts  HL
= MYP 7

Students  who have  not
s tud ied  the  sub ject  a t

MYP leve l  shou ld  be  ab le
to  demonstrate

competency  through a
port fo l io  o f  work  or
per formance v ideos

4  in  each  MYP
subject  +
Persona l  Pro ject





 

Language A :  Language and L i terature  i s  compr ised  o f  three  areas  o f  exp lorat ion—readers ,  wr i ters  and texts ,  t ime and
space  and in ter textua l i t y .  Each  o f  these  represent  a  d i f ferent  approach to  the  ana lys i s  and eva luat ion  o f  language  and
l i terature  texts .

The  s tudy  o f  the  texts  produced in  a  language  i s  centra l  to  an  act i ve  engagement  w i th  language and cu l ture  and ,  by
extens ion ,  to  how we see  and understand the  wor ld  in  wh ich  we l i ve .  A  key  a im of  the  Language A :  Language and
L i terature  course  i s  to  encourage  s tudents  to  quest ion  the  meaning  generated  by  language and texts ,  wh ich ,  i t  can  be
argued ,  i s  rare ly  s t ra ight forward  and o f ten  ambiguous .  Through deta i led  s tudy ,  s tudents  focus  c lose ly  on  the  language o f
texts  and become aware  o f  the  ro le  o f  each  text ’ s  w ider  context  in  shap ing  i t s  mean ing .

The  Language and L i terature  course  i s  spec i f i ca l l y  des igned to  address  the  needs  o f  s tudents  o f  today ,  par t i cu lar l y  those
of  be ing  a  s tudent  in  th is  d ig i ta l  age .  S tudents  w i l l  be  exposed to  a  w ide  range  o f  wr i t ten ,  ora l  and v i sua l  mater ia l s  in
order  to  exp lore  how language deve lops  in  spec i f i c  cu l tura l  contexts ;  how i t  impacts  on  the  wor ld ;  and the  ways  in  wh ich
language shapes  both  ind iv idua l  and group ident i t y .  They  w i l l  examine  d i f ferent  forms o f  communicat ion  w i th in  d i f ferent
soc ie ta l  contexts  and deve lop  an  awareness  o f  the  potent ia l  for  educat iona l ,  po l i t i ca l  or  ideo log ica l  in f luence  o f  the
media  and demonstrate  apprec ia t ion  o f  the  way  mass  media  use  language to  in form,  persuade or  enter ta in .

A  s ign i f i cant  par t  o f  th is  course  i s  L i terature :  s tudents  w i l l  l earn  that  l i terary  texts  are  not  created  in  a  vacuum but  are
in f luenced by  soc ia l  context ,  cu l tura l  her i tage  and h is tor ica l  change .  Through the  c lose  read ing  o f  l i terary  texts ,  s tudents
wi l l  be  ab le  to  cons ider  the  re la t ionsh ip  o f  l i terature  to  i ssues  a t  la rge  such as  gender ,  power  and ident i t y .  S tudents  w i l l
be  encouraged to  cons ider  how texts  bu i ld  upon and t rans form   the  inher i ted    l i terary    and   cu l tura l  t rad i t ions .   The
compulsory  s tudy  o f  t rans la ted  texts  w i l l  encourage  s tudents  to  re f lec t  on  the i r  own cu l tura l  assumpt ions  through an
examinat ion  o f  work  produced in  other  languages  and cu l tures .

Topics :

Ind iv idua l  teachers  w i th in  the  Eng l i sh  department  have  the  f lex ib i l i t y  to  se lec t  works  o f  the i r  cho ice  for  ind iv idua l
c lasses ;  hence ,  the  t i t les  o f  works  w i l l  be  in formed to  s tudents  a t  the  outset  o f  the  course .
A  w ide  range  o f  text  t ypes  w i l l  inc lude  s ing le  and mul t ip le  images  w i th  or  w i thout  text ,  l i terary  and non- l i terary  wr i t ten
texts  and extracts   f rom,  media  texts ,  for  example  f i lms ,  rad io  and te lev is ion   programmes.  S tudents  w i l l  have  the
opportun i ty  to  exp lore  a  var ie ty  o f  scr ip ts  and e lec t ron ic  l i terature  such  as  v ideo shar ing  webs i tes ,  Web pages ,  SMS
messages ,  b logs ,  w ik i s  and tweets .  Ora l  texts  w i l l  inc lude  read ings ,  speeches ,  broadcasts  and t ranscr ip ts  o f  recorded
conversat ion ;  mak ing  i t  a  we l l - rounded in format ive  yet  c reat i ve  course .  S tudents  w i l l  s tudy  a t  least  four  works  o f  l i terary
mer i t  in  to ta l ,  out  o f  wh ich  must  be  or ig ina l l y  wr i t ten  in  Eng l i sh  and one work  t rans la ted  in to  Eng l i sh .
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ENGL ISH LANGUAGE &  L ITERATURE

[Group 1]  Course Descr ipt ion:

ASSESSMENT

TYPE WEIGHTING
 % HL/SL 

FORMAT

80

35

30

EXTERNAL TOTAL

Paper  1 Guided textua l  Ana lys i s 35

75

Paper  2 Comparat i ve  essay

-

25

HL essay

INTERNAL

35

Essay 20

Ind iv idua l  Ora l 20

GROUP 1



The Ab in i t io  language  courses  are  language- learn ing  courses  for
beg inners ,  des igned to  be  fo l lowed over  two years  by  s tudents  who have
no prev ious  exper ience  o f  learn ing  the  target  language  or  have  not
s tud ied  th is  language  a t  IGCSE/GCSE leve l .  The  main  focus  o f  the  course  i s
on  the  acqu is i t ion  o f  language  requ i red  for  purposes  and s i tuat ions  in
everyday  soc ia l  in teract ion .  Though a  s tudent  does  not  requ i re  any
prev ious  exper ience  w i th  the  des ignated language in  order  to  access  an
Ab In i t io  course ,  i t  shou ld  be  borne  in  mind that  an  Ab In i t io  language  i s
jus t  as  cha l leng ing  as  the  S tandard/Higher  leve l  courses  in  terms o f  sk i l l s
requ i red  to  do  we l l  in  the  sub ject  as  s tudents  are  expected to  acqu i re  a
new language and deve lop  i t  to  a  good degree  o f  competency .

IB  S tandard  Leve l  i s  a  language  course  des igned to  be  fo l lowed over  two
years  by  s tudents  who has  idea l l y  3  to  5  years  exper ience  o f  learn ing  in
the i r  chosen language .  The  focus  o f  th is  course  i s  the  re in forcement  o f  a l l
the  bas ics  prev ious ly  learned and deve loped to  a  soph is t i ca ted  degree  a t
a  S tandard  Leve l .
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FRENCH,  SPANISH ,  ARAB IC ,
 GERMAN & ITAL IAN

Ab Init io  Prescr ibed Topics
·   Ind iv idua l  &  Soc ie ty

·   Le isure  & Work
·   Urban & Rura l  Env i ronment

 
Core Topics  (HL/SL )

·   Communicat ion  & Media
·   G loba l  I ssues

·   Soc ia l  Re la t ionsh ips
 

Options (HL/SL)
·   Cu l tura l  D ivers i t y

·   Customs & Trad i t ions
·   Hea l th
·   Le isure

·   Sc ience  & Technology

[Group 2]  Course Descr ipt ion:

Th is  course  w i l l  g i ve  the  s tudents  an  exce l lent  degree  o f  competency  in  language  sk i l l s  a l low them to  exp lore  the  cu l tura l  context
of  the  target  language .   The  a im of  th is  course  i s  a l so  to  prepare  s tudents  to  be  wor ld    c i t i zens  who are  ab le  to  communicate
f luent l y  in  a  d i f ferent  fore ign  language .

H igher  Leve l  i s  for  a  language  learner  who has  a  min imum of  4  to  5  years  exper ience  o f  the  target  language  and in tends  to  s tudy
the  language for  a  fu ture  career .  These  courses  w i l l  g i ve  the  s tudent  a  h igh  degree  o f  competency  in  the  language and a l low them
to exp lore  the  cu l tura l  context  o f  the  target  language .  The  types  o f  language  s t ructures  needed for  these  purposes  and s i tuat ions
are  more  re f ined .  The  IB  Language course  a t  H igher  Leve l  o f fers  s tudents  an  enr iched s tudy  o f  language ,  l i terature ,  and cu l ture
wi th  re levance  to  in ternat iona l  soc ie t ies .

Ab i l i t y  in  languages  opens  many  doors  par t i cu lar l y  in  areas  such  as  Bus iness ,  Law,  In ternat iona l  Re la t ions  and Tour ism.

ASSESSMENT

TYPE WEIGHTINGFORMAT

HL/SL

25

25

EXTERNAL

Paper  1 One wr i t ing  task  (250-400 words  SL ,  450-600 words  HL)  
Ab  In i t io—two wr i t ten  tasks  o f  70-150 words

25

A conversat ion  w i th  the  teacher

75%

Paper  2

Recept i ve  sk i l l s—separate  sect ions  for :
L i s ten ing  (1  hr  HL ,  45  mins  SL  and Ab In i t io

Read ing  (1  hr  HL ,  SL  and Ab In i t io )
Comprehens ion  on three  aud io  passages  and three  wr i t ten  texts .

25

50 50

Ora l  
Assessment

HL—Based on an  ext ract  f rom one o f  the  l i terary  works
stud ied  in  c lass  fo l lowed by  a  d iscuss ion  based on one

or  more  o f  the  themes f rom the  sy l labus .
SL— Based on a  v i sua l  s t imulus  fo l lowed by  a

d iscuss ion  on  an  add i t iona l  theme.
AB— Based on a  v i sua l  s t imulus  and at  least  one

addi t iona l  course  theme.

25

Ab Init io

75%

INTERNAL

25

GROUP 2
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PSYCHOLOGY

[Group 3]  Course Descr ipt ion:

The IB  D ip loma Programme h igher  leve l  psycho logy  course  a ims  to  deve lop
an awareness  o f  how research  f ind ings  can  be  app l ied  to  bet ter
understand human behav iour  and how eth ica l  pract i ces  are  uphe ld  in
psycho log ica l  inqu i ry .  S tudents  learn  to  understand the  b io log ica l ,
cogn i t i ve  and soc io -cu l tura l  in f luences  on  human behav iour  and exp lore
a l ternat i ve  exp lanat ions  o f  behav iour .  They  a lso  understand and use
d iverse  methods  o f  psycho log ica l  inqu i ry .  
Fundamenta l l y ,   Psycho logy   i s   the   sc ient i f i c   s tudy   o f   the  mind and
behav iour .   I t  invest igates  the  reasons  why  people  th ink  and act  in  the
ways  that  they  do .   Th is  enab les  bet ter  understand ing  o f  both  the  se l f  and
others .   Psycho log ica l  theor ies  are  founded on academic  research  and
students  learn  about  the  f ind ings  o f  these  s tud ies .   However ,  the  va l id i t y
o f  f ind ings  rests  on  the  qua l i t y  o f  the  research  and s tudents  learn  to
eva luate  th is  in  order  to  dec ide  between compet ing  theor ies .
The  ro le  o f  Psycho logy  i s  to  enab le  greater  understand ing  o f  what  i t  i s  to
be  human in  order  to  improve  the  qua l i t y  o f  human l i fe .   I t  i s  app l ied  in  a
range  o f  pract i ca l  f ie lds  and i s  best  su i ted  to  s tudents  w i th  an  in terest  in
people  and who are  cons ider ing  a  career  in  wh ich  human in teract ion  i s  a
key  fac tor .   Th is  course  w i l l  address  complex  i ssues  regard ing  research  
 methodolog ies   and  the   use   o f   techno logy   by  look ing   a t   how  peop le  
 in terpret   mean ings ,   re la t ionsh ips  and hea l th ,  both  between d i f ferent
cu l tures ,  and across  d i f ferent  groups  w i th in  the  same cu l ture .

Research Methodology
·  Types  o f  research  and sampl ing

·  Quant i ta t i ve/Qua l i ta t i ve  research  
·  E th ics

 
Levels  of  Analysis

·  B io log ica l  approach to
understand ing   behav iour

·  Cogn i t i ve  approach to
understand ing   behav iour

·  Soc io -cu l tura l  approach to   
 understand ing  behav iour

 
Options

·  Abnormal  Psycho logy
·  The  Psycho logy  o f  Human

Relat ionsh ips

TOPICS:

ASSESSMENT

TYPE WEIGHTING
 % HL/SL 

FORMAT

80

40

25

EXTERNAL TOTAL

Paper  1 Three  short  answers  and one extended response 50

75

Paper  2 SL :  One extended essay  response
HL:  Two extended essay  responses

-

20

Answer  short  answer  quest ions  on  prev ious ly  unseen s t imulus  mater ia l

INTERNAL

25

Paper  3 20

20Exper imenta l  S tudy  
Report

A  report  o f  a  s imple  exper imenta l  s tudy  conducted by  the  s tudent

GROUP 3
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HISTORY

[Group 3]  Course Descr ipt ion:

The DP h is tory  course  i s  a  wor ld  h is tory  course  based on a  comparat i ve  and mul t i -perspect i ve  approach to  h is tory .  I t
invo lves  the  s tudy  o f  a  var ie ty  o f  t ypes  o f  h is tory ,  inc lud ing  po l i t i ca l ,  economic ,  soc ia l  and cu l tura l ,  and prov ides  a
ba lance  o f  s t ructure  and f lex ib i l i t y .  The  course  emphas izes  the  importance  o f  encourag ing  s tudents  to  th ink  h is tor ica l l y
and to  deve lop  h is tor ica l  sk i l l s  as  we l l  as  ga in ing  fac tua l  knowledge .  I t  puts  a  premium on deve lop ing  the  sk i l l s  o f  c r i t i ca l
th ink ing ,  and on deve lop ing  an  understand ing  o f  mul t ip le  in terpretat ions  o f  h is tory .  In  th is  way ,  the  course  invo lves  a
cha l leng ing  and demanding  cr i t i ca l  exp lorat ion  o f  the  past .  Teachers  exp l i c i t l y  teach  th ink ing  and research  sk i l l s  such  as
comprehens ion ,  text  ana lys i s ,  t rans fer ,  and use  o f  pr imary  sources .

ASSESSMENT

Paper  One:  
HL/SL Prescr ibed subjects  One of  the fol lowing,  using two case studies ,  each taken from a di f ferent  region

of  the world

HL
20%

Mi l i tary  Leaders
Conquests  and i t s  impact
The move to  g loba l  war
R ights  and protest
Conf l i c t  and in tervent ion

1 .
2 .
3 .
4 .
5 .

SL 
30%

Paper  Two:
HL/SL World  history  topics .  Two of  the fol lowing,  using topic  examples  from more than one region of  the

world

Soc ie ty  and economy (750-1400)
Causes  & e f fec ts  o f  medieva l  wars  (750-1500)
Dynast ies  and ru lers  (750-1500)
Soc ie t ies  in  t rans i t ion  (1400-1700)
Ear l y  Modern  s ta tes  (1450-1789)
Causes  & e f fec ts  o f  ear l y  modern  wars  (1500-1750)
Or ig ins ,  deve lopment  &  impact  o f  industr ia l i za t ion  (1750-2005)
Independence  movements  (1800-2000)
Evo lut ion  o f  democrat i c  s ta tes  (1848-2000)
Author i tar ian  s ta tes  (20th  century )
Causes  & e f fec ts  o f  20th-century  wars
The Co ld  War :  Superpower  tens ions  and r i va l r ies  (20th  century )

1 .
2 .
3 .
4 .
5 .
6 .
7 .
8 .
9 .

10 .
11 .
12 .

HL
25%

SL 
45%

Paper  Three:
HL only .  In  depth study one of  the fol lowing

 

H is tory  o f  A f r i ca  and the  Midd le  East
H is tory  o f  the  Amer icas
His tory  o f  As ia  and Ocean ia
His tory  o f  Europe

1.
2 .
3 .
4 .

HL
35%

-

HL/SL Internal  Assessment

Histor ica l  Invest igat ion 20% 25%

GROUP 3



IB   Geography   i s   an   important   sub ject   in   the   ex is t ing   c l imate   o f   g loba l i sa t ion   w i th   i t s   reshap ing   o f   cu l tura l
demograph ics  and s t ra in  p laced upon natura l  resources .  The  ab i l i t y  to  v iew i ssues  f rom a  w ider  perspect i ve  i s
appropr ia te  for  work ing  in  many  d i f ferent  career  paths  espec ia l l y  see ing  as  the  nature  o f  peop les ’  work ing  l i ves  i s
chang ing .  I t  i s  less  l i ke ly  that  someone w i l l  spend a l l  o f  the i r  l i fe  in  one  company  or  organ isat ion .  I f  your  career  path  i s
to  be  var ied ,  you  w i l l  need to  deve lop  a  t rans ferab le  and f lex ib le  sk i l l - se t .  IB  Geography  fosters  these  qua l i t ies  and
prov ides  a  f i rm base  for  l i fe - long  learn ing .
IB  Geography  w i l l  open your  eyes  to  the  ways  in  wh ich  people  in teract  w i th  the i r  env i ronment .    S tudents  o f  th is  course
wi l l  deve lop  a  c lear  understand ing  o f  many  o f  the  prob lems fac ing  the  wor ld  today  such  as  g loba l  warming ,  natura l
hazards ,  GM crops ,  the  wor ld  w ide  re fugee  cr i s i s  and the  conf l i c ts  surrounding  wor ld  t rade  and debt .   A  huge  range  o f
pract i ca l  sk i l l s  w i l l  be  learnt ,  inc lud ing  research  techn iques ,  dec is ion  mak ing  and f ie ldwork  data  co l lec t ion .  Such
trans ferab le  sk i l l s  w i l l  prove  benef ic ia l  to  a  w ide  range  o f  fur ther  educat ion  courses  and future  careers .
IB  Geography  g i ves  s tudents  the  opportun i ty  to  understand what  i s  happening  to  our  wor ld .   Few sub jects  are  more
re levant  to  our  fu ture ;  a  fu ture  whose  Geography  i s  p layed out  on  the  screens  o f  our  te lev is ions  every  day .    Th is  course
wi l l  look  a t  the  i ssues  humani ty  faces  in  the  21st  century  and the  range  o f  methods  we can  use  to  manage those
potent ia l  c r i ses .   F ie ldwork  exper iences  br ing  th is  course  to  l i fe  so  that  s tudents  can  t ru ly  apprec ia te  the  wor ld  we are
l i v ing  in .
A  c lear  out l ine  o f  the  proposed top ics  o f  s tudy  i s  shown be low:  

ASSESSMENT

TYPE WEIGHTING
 % HL/SL 

FORMAT

75

35

20

EXTERNAL TOTAL

Paper  1 Short  answers  and one extended response 35

80

Paper  2 Short  answers  and one extended response

20

40

Two essays

INTERNAL

25

Paper  3 -

Wr i t ten  report  based on f ie ldwork 25
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GEOGRAPHY

[Group 3]  Course Descr ipt ion:

Oceans and coasta l  marg ins

Geophys ica l  hazards

Chang ing  populat ion

Globa l  C l imate—vulnerab i l i t y

and res i l ience

Globa l  resource  consumpt ion

and secur i ty

SL/HL TOPICS

Le isure ,  Tour ism and Sport

Power ,  p laces  and

networks

Human deve lopment  and

divers i t y

G loba l  r i sks  and res i l ience

HL ADDITIONAL TOPICS

GROUP 3
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BUSINESS  &  MANAGEMENT

[Group 3]  Course Descr ipt ion:

The Bus iness  and Management  course  addresses  the  ra t iona le  for  forming  bus iness  organ isat ions  and the  pr inc ip les ,
pract i ces  and sk i l l s  commonly  employed to  make  the  dec is ions  that  make  them success fu l .  The  idea ls  o f  in ternat iona l
cooperat ion  and respons ib le  c i t i zensh ip  are  a t  the  hear t  o f  bus iness  and management .

The  a ims  o f  th is  course  are  to :  promote  importance  o f  exp lor ing  f rom d i f ferent  cu l tura l  perspect i ves ;  encourage  a
ho l i s t i c  v i  ew of  the  wor ld  o f  bus iness ;  enab le  a  s tudent  to  deve lop  to  th ink  cr i t i ca l l y ;  enab le  a  s tudent  to  understand the
concepts  o f  g loba l  economy,  bus iness  e th ics  and soc ia l  respons ib i l i t ies  o f  a l l  s takeho lders  o f  the  bus iness  env i ronment ;
prov ide  progress ion  f rom schoo l  to  h igher  educat ion  or  employment  in  industry  or  commerce .  A  var ie ty  o f  resources  w i l l
be  used in  order  to  encourage  s tudents  to  use  bus iness  s imulat ions  and computer  programmes.  A  number  o f  externa l
industr ia l  v i s i t s  and a lso  ta lks  by  v i s i t ing  guest  speakers  shou ld  be  ava i lab le  to  enhance  s tudent  learn ing .  Much emphas is
i s  p laced on ana lys ing  rea l ,  ra ther  than hypothet ica l  cases .

Bus iness  and Management  i s  a  f ie ld  o f  s tudy  that  o f ten  invo lves  e th ica l  and mora l  quest ions  and lends  i t se l f  to  cr i t i ca l
th ink ing  and Theory  o f  Knowledge s ty le  d iscuss ions  p lus  ana lys i s .

ASSESSMENT

TYPE WEIGHTING
 % HL/SL 

FORMAT

75

40

25

EXTERNAL

Paper  1 Structured quest ions  based on case  s tudy 35

75

Paper  2 Structured quest ions  based on s t imulus  mater ia l

25

35

Wr i t ten  commentary  or  research  reportINTERNAL

40

Unit  1 :  Business  organizat ion and
environment 
1.1  In t roduct ion  to  bus iness
management  
1 .2  Types  o f  organ izat ions  
1 .3  Organ izat iona l  ob ject i ves  
1 .4  S takeho lders  
1 .5  Externa l  env i ronment  
1 .6  Growth  and evo lut ion  
1 .7  Organ izat iona l  p lann ing  too ls  

Unit  2 :  Human resource
management
2.1  Funct ions  and evo lut ion  o f  human
resource  management  
2 .2  Organ izat iona l  s t ructure  
2 .3  Leadersh ip  and management  
2 .4  Mot ivat ion  
2 .5  Organ izat iona l  ( corporate )  cu l ture  
2 .6  Industr ia l /employee  re la t ions  

Unit  3 :  F inance and accounts  
3.1  Sources  o f  f inance  
3 .2  Costs  and revenues  
3 .3  Break-even ana lys i s  
3 .4  F ina l  accounts   
3 .5  Prof i tab i l i t y  and l iqu id i ty  ra t io
ana lys is  
3 .6  E f f i c iency  ra t io  ana lys i s  
3 .7  Cash  f low 
3 .8  Investment  appra isa l   
3 .9  Budgets   

Unit  4 :  Marketing 
4.1  The  ro le  o f  market ing  4 .2  Market ing  p lann ing  
4 .3  Sa les  forecast ing  4 .4  Market  research  
4 .5  The  four  Ps   
4 .6  The  extended market ing  mix  o f  seven Ps  
4 .7  In ternat iona l  market ing  
4 .8  E -commerce  

Unit  5 :  Operations management 
5.1  The  ro le  o f  operat ions  management   
5 .2  Product ion  methods  
5 .3  Lean product ion  and qua l i t y  management   
5 .4  Locat ion  
5 .5  Product ion  p lann ing   5 .6  Research  and deve lopment   
5 .7  Cr i s i s  management  and cont ingency  p lann ing

HL & SL  CORE TOPICS

GROUP 3



ASSESSMENT

TYPE WEIGHTING
 % HL/SL 

FORMAT

80

30

20

EXTERNAL

Paper  1 Extended Response  Paper 40

20 -

Product ion  o f  Por t fo l io  w i th  wr i t ten  commentar ies

80

Paper  2 Data  Response  Paper

20

30

Extended Response  Paper  f rom cho ice  o f  3  quest ions

INTERNAL

40

Paper  3

The s tudy  o f  economics  i s  essent ia l l y  about
dea l ing  w i th  scarc i t y ,  resource  a l locat ion  and
the  methods  and processes  by  wh ich  cho ices
are  made towards  the  sat i s fac t ion  o f  human
needs .  As  a  soc ia l  sc ience ,  economics  uses
sc ient i f i c  methodolog ies  that  inc lude
quant i ta t i ve  and qua l i ta t i ve  e lements .

The  IB  D ip loma Programme economics  course
emphas izes  the  economic  theor ies  o f
microeconomics ,  wh ich  dea l  w i th  economic
var iab les  a f fec t ing  ind iv idua ls ,  f i rms  and
markets ,  and the  economic  theor ies  o f
macroeconomics ,  wh ich  dea l  w i th  economic
var iab les  a f fec t ing  countr ies ,  governments  and
soc ie t ies .  These  economic  theor ies  are  not  to
be  s tud ied  in  a  vacuum—rather ;  they  are  to  be
appl ied  to  rea l -wor ld  i ssues .  Prominent    among
   these    i ssues    a re    f luc tuat ions    in   
 economic    ac t i v i t y ,    in ternat iona l    t rade ,   
 economic  deve lopment  and env i ronmenta l
susta inab i l i t y .

The  eth ica l  d imens ions  invo lved  in  the
appl i ca t ion  o f  economic  theor ies  and po l i c ies
permeate  throughout  the  economics  course  as
s tudents  are  requ i red  to  cons ider  and re f lec t
on  human end-goa ls  and va lues .
The  course  seeks  to  deve lop  va lues  and
at t i tudes  that  w i l l  enab le  s tudents  to  ach ieve  a
degree  o f  persona l  commitment   in   t ry ing   to  
 reso lve   these   i ssues ,   apprec ia t ing   our  
 shared  respons ib i l i t y   as   c i t i zens   o f   an
increas ing ly  in terdependent  wor ld .
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ECONOMICS

[Group 3]  Course Descr ipt ion:

Uni t  1 :   
1 .1  What  i s  economics?
1 .2  How do economists
approach the  wor ld?  

Un i t  2 :  
2 .1  Demand 
2 .2  Supply  
2 .3  Compet i t i ve  market  equ i l ibr ium 
2 .4  E las t i c i t y  o f  demand 
2 .5  E las t i c i t y  o f  supp ly  
2 .6  Ro le  o f  government  in
Microeconomics  
2 .7  Market  fa i lure  –  Externa l i t ies  
2 .8  Economics  o f  the  Env i ronment
(HL  on ly )  
2 .9  Market  fa i lure  –  Pub l i c  goods  
2 .10  Market  fa i lure  –  Asymmetr ic
in format ion  (HL  on ly )  
2 .11  Market  fa i lure  –  Market  power
(HL  on ly )  

Un i t  3 :  
3 .1  Measur ing  economic
act i v i t y  and i l lus t ra t ing  i t s
var ia t ions  
3 .2  Var ia t ions  in  economic
act i v i t y :  aggregate  demand
and aggregate  supp ly  
3 .3  Macroeconomic  ob ject i ves  
3 .4  Economics  o f  Inequa l i t y
and Pover ty  
3 .5  Demand management
(demand s ide  po l i c ies )  –
Monetary  po l i cy  
3 .6  Demand management  –
F isca l  po l i cy  
3 .7  Supply  s ide  po l i c ies  

Un i t  4 :   
4 .1  Benef i t s  o f  in ternat iona l
t rade  
4 .2  Types  o f  t rade  protect ion  
4 .3  Arguments  for  and
aga inst  t rade
contro ls /protect ion  
4 .4  Economic  in tegrat ion  
4 .5  Exchange ra tes  
4 .6  Ba lance  o f  payments  
4 .7  Susta inab le  deve lopment  
4 .8  Measur ing  deve lopment  
4 .9  Barr iers  to  Deve lopment  
4 .10  Economic  growth  and/or
economic  deve lopment
st ra teg ies  

HL AND SL TOPICS 

GROUP 3



ASSESSMENT

TYPE WEIGHTING
 % HL/SL 

FORMAT

60

20

20

EXTERNAL

Paper  1  (1hr  15  min ) 4  short  answer  quest ions 30

40 30

2000 report  on  a  po l i t i ca l  i ssue

70

Paper  2  (2  hrs  45  min ) 2  essays  f rom a  cho ice  o f  8

30

40

4 quest ions  based on a  pre-seen case  s tudyINTERNAL

40

Engagement  Act i v i t y

G loba l  Po l i t i ca l
Cha l lenges

2  v ideo recorded ora l  presentat ions  on  2  g loba l  case
stud ies 20 -
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GLOBAL  POL IT ICS

[Group 3]  Course Descr ipt ion:

The g loba l  po l i t i cs  course  exp lores  fundamenta l  po l i t i ca l  concepts  such  as  power ,  l iber ty  and equa l i t y  in  a  range  o f
contexts  and at  a  var ie ty  o f  leve ls .

I t  a l lows  s tudents  to  deve lop  an  understand ing  o f  the  loca l ,  nat iona l ,  in ternat iona l  and g loba l  d imens ions  o f  po l i t i ca l
ac t i v i t y ,  as  we l l  as  a l lowing  them the  opportun i ty  to  exp lore  po l i t i ca l  i ssues  a f fec t ing  the i r  own l i ves .  
G loba l  po l i t i cs  draws  on a  var ie ty  o f  d isc ip l ines  in  the  soc ia l  sc iences  and humani t ies .  I t  he lps  s tudents  to  understand
abstract  po l i t i ca l  concepts  by  grounding  them in  rea l  wor ld  examples  and case  s tud ies ,  and a lso  inv i tes  compar ison
between such examples  and case  s tud ies  to  ensure  a  t ransnat iona l  perspect i ve .

Deve lop ing  in ternat iona l  mindedness  and an  awareness  o f  mul t ip le  perspect i ves  i s  a t  the  hear t  o f  th is  course .  I t
encourages  d ia logue and debate ,  nur tur ing  the  capac i ty  to  in terpret  compet ing  and contestab le  c la ims .

Power ,  sovere ignty  and
Internat iona l  po l i t i cs
Human R ights
Deve lopment
Peace  and conf l i c t

1 .

2 .
3 .
4 .

Engagement act iv ity  (HL and SL)
An engagement  on  a  po l i t i ca l  i ssue  o f
persona l  in terest  complemented w i th
research

Globa l  po l i t i ca l  cha l lenges
Po l i t i ca l  i ssues  in  two o f  the  fo l lowing
s ix  g loba l  po l i t i ca l  cha l lenges  are
researched and presented through a
case  s tudy  approach .

Env i ronment
Pover ty
Hea l th
Ident i t y
Borders
Secur i t y

1 .
2 .
3 .
4 .
5 .
6 .

CORE UNITS:  
People,  pol it ics  and pol it ics .  

Four  compulsory  units :
HL EXTENSION:

GROUP 3



Dig i ta l  soc ie ty  i s  des igned for  young people  in terested  in  exp lor ing  the  impact  and importance  o f  d ig i ta l  sys tems and
technolog ies  in  the  contemporary  wor ld .  A t  i t s  hear t ,  D ig i ta l  Soc ie ty  inv i tes  s tudents  to  deve lop  as  e th ica l ,  empathet ic
and creat i ve  young people  who address  the  chang ing  wor ld  around them wi th  understand ing ,  imag inat ion  and act ion .  

  S tudents  in  D ig i ta l  Soc ie ty  cou ld  look  towards  pursu ing  careers  in  Pro ject  Management ,  Sys tems Ana lys is ,  Web or
Graph ic  Des igners ,  Teachers  or  Tra iners  and IT  Consu l tants .  Idea l  s tudents  o f  D ig i ta l  Soc ie ty  shou ld  have  an  in terest  in
a l l  techno logy  (hardware  /  so f tware ,  o ld  /current  and new) ,  keep up- to  date  in  the i r  read ing  concern ing  deve lopments  in
th is  area ,  en joy  learn ing  about  exponent ia l  techno logy ,  understand i t s  ab i l i t y  to  communicate  and the  l imi ta t ions
imposed upon i t  a longs ide  a  des i re  to  work  both  in  teams and independent ly  to  so lve  prob lems.
Top ics  are  accompanied  by  support ing  deta i l s  wh ich  h igh l ight  poss ib le  rea l -wor ld  examples ,  i ssues ,  terms and inqu i ry
quest ions .

The  D ig i ta l  Soc ie ty  sy l labus  inc ludes  the  fo l lowing  top ics ,  and HL  extens ions .
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DIGITAL  SOCIETY

[Group 3]  Course Descr ipt ion:

TOPICS:  STUDENTS STUDY THREE INTER-LINKED AREAS

CONCEPTS

2.1  Change 
2 .2  Express ion  
2 .3  Ident i t y  
2 .4  Power  
2 .5  Space  
2 .6  Sys tems 
2 .7  Va lues  and eth ics

CONTENT

3.1  Data  
3 .2  A lgor i thms 
3 .3  Computers  
3 .4  Networks  and the  in ternet  
3 .5  Media  
3 .6  Ar t i f i c ia l  in te l l i gence  
3 .7  Robots  and autonomous
technolog ies

CONTEXT

4.1  Cu l tura l  
4 .2  Economic  
4 .3  Env i ronmenta l  
4 .4  Hea l th  
4 .5  Human knowledge 
4 .6  Po l i t i ca l  
4 .7  Soc ia l

In terna l  Assessment  Deta i l s  -  An  inqu i ry  pro ject  in to  impacts  and impl i ca t ions  o f  d ig i ta l  sys tems for  peop le  and
communi t ies .  The  requ i rements  are  common to  both  SL  and HL  s tudents .

Cha l lenges  are  HL-on ly  top ics  invo lv ing  press ing  complex  i ssues  w i th  far - reach ing  impacts  and impl i ca t ions  for  la rge
numbers  o f  peop le .  Cha l lenge  top ics  are  w idespread ,  pers is tent  and o f ten  t ransnat iona l  and t ransgenerat iona l .  In  D ig i ta l
Soc ie ty ,  cha l lenge  top ics  are  in ter tw ined w i th  d ig i ta l  sys tems.  HL  s tudents  may  exp lore  and invest igate  cha l lenge  top ics
ind iv idua l l y  and/or  co l laborat i ve ly  w i th  other  D ig i ta l  Soc ie ty  s tudents .

HL ONLY TOPICS -  CHALLENGES

Loca l  and g loba l  inequa l i t ies
Chang ing  populat ions
The future  o f  work

5.1  Global  wel l -being

Prescr ibed areas  for  inqu i ry
Conf l i c t ,  peace  and secur i t y
Par t i c ipat ion  and representat ion
Divers i t y  and d iscr iminat ion

5.2  Governance and human r ights

Prescr ibed areas  for  inqu i ry
C l imate  change and act ion
Use o f  resources
Manag ing  po l lu t ion  and waste

5.3  Sustainable  development

Prescr ibed areas  for  inqu i ry

GROUP 3



ESS i s  f i rmly  grounded in  both  a  sc ient i f i c  exp lorat ion  o f
env i ronmenta l  sys tems in  the i r  s t ructure  and funct ion ,  and in
the  exp lorat ion  o f  cu l tura l ,  economic ,  e th ica l ,  po l i t i ca l  and
soc ia l  in teract ions  o f  soc ie t ies  w i th  the  env i ronment .  As  a
resu l t  o f  s tudy ing  th is  course ,  s tudents  w i l l  become equ ipped
wi th  the  ab i l i t y  to  recogn ize  and eva luate  the  impact  o f  our
complex  sys tem of  soc ie t ies  on  the  natura l  wor ld .

Th is  i s  why  the  idea  o f  a  ' sys tem'  i s  so  important  in  th is
course .  Ecosystems funct ion  as  a  whole  and the  sys tems
approach shows th is .  A  sys tems approach i s  common to  many
humani t ies  sub jects  too ,  l i ke  economics ,  geography ,  soc io logy
and po l i t i cs .

Ecosystems and soc ie t ies  i s  an  in ter -d isc ip l inary  sub ject  ( i t
draws  on knowledge ,  methods  and sk i l l s  f rom d i f ferent
d isc ip l ines )  so  the  sys tems approach i s  a  good way  to  l ink
these  a l l  together .  By  the  end o f  th is  course  you w i l l  be  ab le
to  adopt  an  in formed persona l  response  to  current
env i ronmenta l  i ssues  ( i .e .  know where  you s tand and why ) .  You
wi l l  a l so  understand the  impact  o f  the  cho ices  and dec is ions
you make in  your  own l i ves  on  the  env i ronment .

Over  the  next  two years  you w i l l  s tudy  a  huge  range  o f
d i f ferent  ecosystems and env i ronmenta l  i ssues  a t  many
d i f ferent  sca les ,  rang ing  f rom  an   in   depth  s tudy   o f   a   loca l
ecosystem,   to  understand ing  the  g loba l  management  o f  the
oceans .

Dur ing  the  f i rs t  year  o f  the  course  there  w i l l  be  a  compulsory
f ie ldwork  t r ip .   Th is  w i l l  promote  a  deeper  understand ing  o f  
 the  sc ient i f i c  methodolog ies  app l ied  in  a  var ie ty  o f
env i ronments  wh ich  cannot  be  taught  to  a  sat i s fac tory
s tandard  in  a  laboratory  set t ing .  Pract i ca l  work  completed
dur ing  th is  t r ip  can  be  counted towards  the i r  in terna l
assessment  mark .
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ENVIRONMENTAL  SYSTEMS &  SOCIET IES
SL

[Group 3  or  4]  Course Descr ipt ion:  

ASSESSMENT

TYPE WEIGHTING
 % HL/SL FORMAT

75EXTERNAL

Paper  2

25

25

INTERNAL

50

Paper  1 Case  s tudy

Short  Answers  and
structured essays

Wr i t ten  report  o f  a
research  quest ion

Foundat ions  o f  env i ronmenta l  sys tems and
soc ie t ies
Ecosystems and eco logy
B iod ivers i t y  and conservat ion
Water  and aquat ic  food product ion  sys tems
and soc ie t ies
So i l  sys tems and terrest r ia l  food product ion
systems and soc ie t ies
Atmospher ic  sys tems and soc ie t ies
C l imate  change and energy  product ion
Human sys tems and resource  use

1 .

2 .
3 .
4 .

5 .

6 .
7 .
8 .

TOPICS

NOTE:  As  part  of  the coursework for  Environmental  Systems,  students  wi l l  be  required to  take part  in  a
residential  f ie ldwork tr ip ,  the cost  of  which wi l l  need to  be met  by the students  opting for  this  course.

The approximate cost  of  this  tr ip  is  AED 1500.

GROUP 3/4
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CHEMISTRY

[Group 4]  Course Descr ipt ion:  

The IB  D ip loma Programme chemist ry  course  combines  academic
study  w i th  the  acqu is i t ion  o f  pract i ca l  and invest igat iona l  sk i l l s
through the  exper imenta l  approach .  S tudents  learn  the  chemica l
pr inc ip les  that  underp in  both  the  phys ica l  env i ronment  and b io log ica l
sys tems through the  s tudy  o f  quant i ta t i ve  chemist ry ,  per iod ic i t y ,
k inet i cs  and other  sub jects .  The  chemist ry  course  covers  the  essent ia l
pr inc ip les  o f  the  sub ject  and ,  through se lec t ion  o f  opt ions ,  a l lows
teachers  some f lex ib i l i t y  to  ta i lor  the  course  to  meet  the  needs  o f
the i r  s tudents .

Chemist ry  i s  a  sub ject  wh ich  needs  an  inqu i r ing  mind and i s  essent ia l
for  s tudents  who in tend to  pursue  a  career  in  medic ine  or  re la ted
areas .  I t  i s  a l so  an  asset  for  any  Sc ience  re la ted  area  as  we l l  as  those
not  sure  o f  the i r   fu ture   career   path .   In   order   to   s tudy   Chemist ry ,   
s tudents   need  to   have   in terest ,   enthus iasm  and ded icat ion  in
Sc ience  and Mathemat ics .  The  h igher  leve l  course  i s  su i tab le  for
s tudents  who have  exce l led  in  year  10  and 11  Sc ience  and a lso  have  a
s t rong  record  o f  per formance in  Mathemat ics .

Throughout  th is  cha l leng ing  course ,  s tudents  become aware  o f  how
sc ient i s ts  work  and communicate  w i th  each  other .  Fur ther ,  s tudents
en joy  mul t ip le  opportun i t ies  for  sc ient i f i c  s tudy  and creat i ve  inqu i ry
w i th in  a  g loba l  context .

ASSESSMENT

TYPE WEIGHTING
 % HL/SL FORMAT

80

20

20

EXTERNAL

Paper  1 Mul t ip le -cho ice  quest ions 20

Paper  2 36

20

Short  answer  & extended response

80

Paper  3 Short  answer  & extended response

40

24

Ind iv idua l  Invest igat ionINTERNAL ( IA)

20

Ac ids  and Bases
Redox  Processes
Organ ic  Chemist ry

Opt ions :  1  o f  4 :  B iochemist ry /   
Mater ia l s /  Energy/  Medic ina l  Chemist ry

Apart  f rom the  opt ions ,  a l l  top ics  w i l l  be
stud ied  by  a l l  s tudents  w i th  the  h igher

leve l  s tudents  s tudy ing  each  top ic  in
greater  depth  than the  s tandard  leve l

s tudents .

S to ich iometr ic  re la t ionsh ips
Atomic  S t ructure
Per iod ic i t y
Bonding
Energet ics
K inet ics
Equ i l ibr ia
Measurement  and Data  Process ing

TOPICS:  YEAR 12

TOPICS:  YEAR 13

GROUP 4
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BIOLOGY

[Group 4]  Course Descr ipt ion:  

IB  B io logy  prov ides  opportun i t ies  for  s tudy  and creat i ve  th ink ing  that
s t imulate  and cha l lenge .  S tudents  exp lore  concepts  and app ly  knowledge
to  so lve  prob lems and make reasoned dec is ions .    They  deve lop  an
ab i l i t y  to  ana lyse  and eva luate  in format ion  and an  awareness  o f  the  need
for  e f fec t i ve  co l laborat ion  and communicat ion  in  sc ient i f i c  endeavour .  An
apprec ia t ion  o f  the  g loba l ,  mora l ,  soc ia l ,  env i ronmenta l  and economic
impl i ca t ions  o f  B io logy  i s  a l so  important  in  our  in ternat iona l  set t ing .

" In  the  s t rugg le  for  surv i va l ,  the  f i t tes t  w in  out  a t  the  expense  o f  the i r
r i va ls  because  they  succeed in  adapt ing  themse lves  best  to  the i r
env i ronment . "  (Char les  Darwin  1809-1882)

Through s tudy ing  b io logy  s tudents  shou ld  become aware  o f  how
sc ient i s ts  work  and communicate  w i th  each  other .  Whi le  the  sc ient i f i c
method may  take  on  a  w ide  var ie ty  o f  forms ,  i t  i s  the  emphas is  on
pract i ca l  approach through exper imenta l  work  that  character i ses  th is
sub ject .  A  pass ion  for  B io logy  i s  an  essent ia l  prerequ is i te  for  th is  course .
Exce l lent  ana ly t i ca l  sk i l l s ,  fac tua l  reca l l ,  app l i ca t ion  o f  knowledge and
understand ing  o f  theor ies  taught ,   a   h igh   s tandard   o f   ICT   sk i l l s ,   the  
 ab i l i t y   to   carry   out   invest igat ions   sa fe ly ,   to   be   ab le   to   work   in
co l laborat ion  w i th  others ,  exce l lent  mathemat ica l  sk i l l s .

S tudents  o f  B io logy  can  fo l low careers  in  a  w ide  range  o f  sc ience-re la ted
f ie lds  wh ich  extends  to  such  th ings  as ,  eco logy ,  mar ine  b io logy ,  food
technology ,  b io techno logy ,  immunology ,  molecu lar /microb io logy ,
pharmaco logy ,  genet ics ,  research  sc ient i s t ,  educat ion  and medic ine .

ASSESSMENT

TYPE WEIGHTING
 % HL/SL FORMAT

80

20

20

EXTERNAL

Paper  1 Mul t ip le -cho ice  quest ions 20

Paper  2 36

20

Short  answer  & extended response

80

Paper  3 Short  answer  & extended response

40

24

Ind iv idua l  Invest igat ionINTERNAL ( IA)

20

Cel l  B io logy
Molecu lar  B io logy
Genet ics
Eco logy
Evo lut ion  and B iod ivers i t y
Human Phys io logy
Measurement  and Data
Process ing

Nuc le ic  Ac ids
Metabo l i sm,  ce l l  resp i ra t ion  &
photosynthes is
P lant  B io logy
Genet ics  and Evo lut ion
Animal  Phys io logy
Genet ics  and Evo lut ion
Human Phys io logy

ADVANCED HL TOPICS:

TOPICS:

GROUP 4



Phys ics  i s  a  sub ject  wh ich  needs  an  inqu i r ing  mind and i s  essent ia l  for  s tudents  who in tend to  pursue  a  career  in
eng ineer ing  or  re la ted  areas .  I t  i s  a l so  an  asset  for  any  Sc ience  re la ted  area  as  we l l  as  those  not  sure  o f  the i r  fu ture
career  path .  In  order  to  s tudy  Phys ics ,  s tudents  need to  have  in terest ,  enthus iasm and ded icat ion  as  we l l  as  a  good
standard  in  Sc ience  and Mathemat ics .  The  h igher  leve l  course  i s  su i tab le  for  s tudents  who have  exce l led  in  GCSE
Sc ience  and a lso  have  a  s t rong  record  o f  per formance in  Mathemat ics .

The  IB  D ip loma Programme phys ics  h igher  leve l  course  exposes  s tudents  to  th is  most  fundamenta l  exper imenta l
sc ience ,   wh ich   seeks   to   exp la in   the   un iverse   i t se l f—from  the   very   smal les t   par t i c les   to   the   vas t   d is tances
between ga lax ies .  S tudents  deve lop  t rad i t iona l  pract i ca l  sk i l l s  and techn iques  and increase  fac i l i t y  in  the  use  o f
mathemat ics ,  the  language o f  phys ics .  They  a lso  deve lop  in terpersona l  sk i l l s  as  we l l  as  in format ion  and communicat ion
technology  sk i l l s ,  wh ich  are  essent ia l  in  modern  sc ient i f i c  endeavours—and are  important  l i fe -  enhanc ing ,  t rans ferab le
sk i l l s  in  the i r  own r ight .

S tudents ,  moreover ,  s tudy  the  impact  o f  phys ics  on  soc ie ty ,  the  mora l  and eth ica l  d i lemmas ,  and the  soc ia l ,  economic
and env i ronmenta l  impl i ca t ions  o f  the  work  o f  phys ic i s ts .  Throughout  th is  cha l leng ing  course ,  s tudents  become aware
of  how sc ient i s ts  work  and communicate  w i th  each  other .  Fur ther ,  s tudents  en joy  mul t ip le  opportun i t ies  for  sc ient i f i c
s tudy  and creat i ve  inqu i ry  w i th in  a  g loba l  context .

ASSESSMENT

TYPE WEIGHTING
 % HL/SL  FORMAT

80

20

20

EXTERNAL

Paper  1 Mul t ip le -cho ice  quest ions 20

Paper  2 36

20

Short  answer  & extended response

80

Paper  3 Short  answer  & extended response

40

24

Ind iv idua l  Invest igat ionINTERNAL ( IA)

20
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PHYS ICS

[Group 4]  Course Descr ipt ion:  

TOPICS:  YEAR 12 TOPICS:  YEAR 13

Measurement  and
uncer ta int ies
Mechan ics
Waves
Wave phenomena (HL )
Thermal  phys ics
C i rcu lar  mot ion  and
grav i ta t ion
F ie lds  (HL )
Energy  product ion

E lect r i c i t y  and magnet ism
Elect romagnet ic  Induct ion  (HL )
Atomic ,  nuc lear  and par t i c le
phys ics
Quantum and nuc lear  phys ics  (HL

Relat iv ity
Engineering Physics
Imaging
Astrophysics

One option topic  wi l l  be  studies
from:

GROUP 4
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COMPUTER SC IENCE

[Group 4]  Course Descr ipt ion:  

Prov ide  opportun i t ies  for  s tudy  and creat i v i t y  w i th in  a  g loba l  context  that  w i l l  s t imulate  and cha l lenge  s tudents
deve lop ing  the  sk i l l s  necessary  for  independent  and l i fe long  learn ing
Prov ide  a  body  o f  knowledge ,  methods  and techn iques  that  character i ze  computer  sc ience
Enab le   s tudents   to   app ly   and  use   a   body   o f   knowledge ,   methods   and  techn iques   that  character i ze  computer
sc ience
Demonstrate  in i t ia t i ve  in  app ly ing  th ink ing  sk i l l s  c r i t i ca l l y  to  ident i f y  and reso lve  complex  prob lems
Engender   an   awareness   o f   the   need  for ,   and  the   va lue   o f ,   e f fec t i ve   co l laborat ion   and communicat ion  in
reso lv ing  complex  prob lems
Deve lop  log ica l  and cr i t i ca l  th ink ing  as  we l l  as  exper imenta l ,  invest igat i ve  and prob lem-  so lv ing  sk i l l s
Deve lop  and app ly  the  s tudents ’  in format ion  and communicat ion  techno logy  sk i l l s  in  the  s tudy  o f  computer  sc ience  to
communicate  in format ion  conf ident l y  and e f fec t i ve ly
Ra ise  awareness  o f  the  mora l ,  e th ica l ,  soc ia l ,  economic  and env i ronmenta l  impl i ca t ions  o f  us ing  sc ience  and
technology
Deve lop  an   apprec ia t ion   o f   the   poss ib i l i t ies   and  l im i ta t ions   assoc ia ted   w i th   cont inued deve lopments  in  IT
sys tems and computer  sc ience
Encourage   an   understand ing   o f   the   re la t ionsh ips   between  sc ient i f i c   d i sc ip l ines   and  the  overarch ing  nature  o f
the  sc ient i f i c  method.

Computer    sc ience    s tudents    shou ld    become   aware    o f    how   computer    sc ient i s ts    work    and communicate  w i th
each other  and w i th  other  s takeho lders  in  the  success fu l  deve lopment  and implementat ion  o f  IT  so lut ions .  Whi le  the
methodology  used to  so lve  prob lems in  computer  sc ience  may  take  a  w ide  var ie ty  o f  forms ,  the  group 4  computer
sc ience  course  emphas izes  the  need for  both   a   theoret i ca l   and  pract i ca l   approach .     I t  i s  in  th is  context   that   the   

D ip loma  Programme computer  sc ience  course  shou ld  a im to :

The  s tudy  o f  computer  sc ience  a t  HL  demands  a  h igher  leve l  o f  prob lem-so lv ing  sk i l l s  and the  ab i l i t y  to  understand and
manipu la te  abstract  concepts .  A l though no prev ious  knowledge o f  computer  sc ience  i s  requ i red ,  some exposure  to
programming  i s  des i rab le .

ASSESSMENT

TYPE

INTERNAL

WEIGHTING
 % HL/SL FORMAT

80

40

20

-

EXTERNAL

Paper  1 Severa l  shor t  answer  and extended response  quest ions  combin ing  core  and
AHL mater ia l s

40

Paper  2 40

30

Ind iv idua l  computat iona l
so lut ion  deve lopment

pro ject

-

Severa l  shor t  answer  and extended response  quest ions  w i th
a  techno log ica l  context

70

30

Computat iona l  so lut ion :  Product  and essay

GROUP 4



DP des ign  techno logy  a ims  to  deve lop  in ternat iona l l y -minded people  whose  enhanced understand ing  o f  des ign  and the
technolog ica l  wor ld  can  fac i l i ta te  our  shared guard iansh ip  o f  the  p lanet  and create  a  bet ter  wor ld .

I t  focuses  on  ana lys i s ,  des ign  deve lopment ,  synthes is  and eva luat ion .  The  creat i ve  tens ion  between theory  and pract i ce
is  what  character i zes  des ign  techno logy  w i th in  the  DP sc iences  sub ject  group.
Inqu i ry  and prob lem-so lv ing  are  a t  the  hear t  o f  the  sub ject .  DP des ign  techno logy  requ i res  the  use  o f  the  DP des ign  cyc le
as  a  too l ,  wh ich  prov ides  the  methodology  used to  s t ructure  the  inqu i ry  and ana lys i s  o f  prob lems ,  the  deve lopment  o f
feas ib le  so lut ions ,  and the  tes t ing  and eva luat ion  o f  the  so lut ion .  In  D ip loma Programme des ign  techno logy ,  a  so lut ion
can be  def ined as  a  mode l ,  prototype ,  product  or  sys tem that  s tudents  have  deve loped independent ly .

ASSESSMENT

TYPE

INTERNAL

WEIGHTING
 % HL/SL 

FORMAT

60

30

30

40

-

EXTERNAL

Paper  1 Mul t ip le  Cho ice  paper 30

Paper  2 30

40

Des ign  Pro ject
A l l  pup i l s  complete  a  des ign  pro ject  wh ich  demonstrates  the i r  invest igat i ve ,

ana ly t i ca l ,  des ign  th ink ing ,  des ign  deve lopment ,  prototyp ing ,  tes t ing  and
eva luat ion  sk i l l s  and mirrors  the  des ign  processes  used across  the  var ious

industr ies  that  in tegrate  des ign  pract i ce .

-

Core  Paper  cons is t ing  o f  a  short  response  and
extended answer  quest ion

60
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DES IGN TECHNOLOGY

[Group 4]  Course Descr ipt ion:  

Human fac tors  and
ergonomics
Resource  management  and
susta inab le  product ion
Model l ing
Raw mater ia l  to  f ina l  product
Innovat ion  and des ign
C lass ic  des ign

User -centred  des ign  (UCD)
Susta inab i l i t y
Innovat ion  and markets
Commerc ia l  product ion
 

H igher  leve l  s tudents  examine  four
fur ther  top ics  des igned to  extend
and deepen the i r  understand ing  o f
the  sub ject .  The  four  add i t iona l
h igher  leve l  top ics  a im to  in t roduce
aspects  o f  innovat ion .

SL & HL HL EXTENSION

Success fu l  IB  Des ign  & Technology  s tudents  can  look
to  pursue  careers  in  Mechan ica l  Eng ineer ,  C iv i l
Eng ineer ing ,  In ter ior  Des ign ,  Arch i tec ture ,  Computer
A ided Des ign ,  Manufactur ing  Sys tems ,  Landscape
Arch i tec ture  and Product  Des ign .

DP des ign  techno logy  ach ieves  a  h igh  leve l  o f  des ign
l i teracy  by  enab l ing  s tudents  to  deve lop  cr i t i ca l -
th ink ing  and des ign  sk i l l s ,  wh ich  they  can  app ly  in  a
pract i ca l  context .  Whi le  des ign ing  may  take  var ious
forms ,  i t  w i l l  invo lve  the  se lec t i ve  app l i ca t ion  o f
knowledge w i th in  an  eth ica l  f ramework .
A  we l l -p lanned des ign  programme enab les  s tudents
to  deve lop  not  on ly  pract i ca l  sk i l l s  but  a l so  s t ra teg ies
for  creat i ve  and cr i t i ca l  th ink ing .

GROUP 4



 

PAGE |  43

SPORTS  EXERC ISE  AND 
HEALTH SC IENCE

[Group 4]  Course Descr ipt ion:  

The IB  DP course  in  sports ,  exerc ise  and hea l th  sc ience  Standard
and H igher  leve l  (SL  &  HL)  invo lves  the  s tudy  o f  the  sc ience  that
underp ins  phys ica l  per formance .  The  course  incorporates  the
trad i t iona l  d isc ip l ines  o f  anatomy and phys io logy ,  b iomechan ics ,
psycho logy  and nutr i t ion .  S tudents  cover  a  range  o f  top ics  and
carry  out  pract i ca l  (exper imenta l )  invest igat ions  in  both
laboratory  and f ie ld  set t ings .  Th is  prov ides  an  opportun i ty  to
acqu i re  the  knowledge and understand ing  necessary  to  app ly
sc ient i f i c  pr inc ip les  and cr i t i ca l l y  ana lyse  human per formance .
Where  re levant ,  the  course  w i l l  address  i ssues  o f  in ternat iona l
d imens ions  and eth ics  by  cons ider ing  sport ,  exerc ise  and hea l th
re la t i ve  to  the  ind iv idua l  in  a  g loba l  context .

The  a ims  o f  the  sports ,  exerc ise  and hea l th  sc ience  course  are  to :

•  prov ide  s t imulat ing  and cha l leng ing  opportun i t ies  for  sc ient i f i c
s tudy  and creat i v i t y  w i th in  a  g loba l  context
•  prov ide  a  body  o f  knowledge ,  methods  and techn iques  that
character i ze  sc ience  and techno logy
•  enab le  s tudents  to  app ly  and use  a  body  o f  knowledge ,  methods
and techn iques  that  character i ze  sc ience  and techno logy

ASSESSMENT

TYPE

INTERNAL

WEIGHTING
 % HL/SL 

FORMAT

EXTERNAL

Paper  2  

A :  S tudents  answer  one data -based quest ion  and severa l  shor t
answer  quest ions  on  the  core .

B :  S tudents  answer  one o f  three  extended response  quest ions  on
the  core

Severa l  shor t -answer  quest ions  (a l l  compulsory )  in  each  o f  the
two opt ions  s tud ied

A mixture  o f  shor t  and long  term invest igat ions

80

Paper  1 30 mul t ip le  cho ice  quest ions  on  the  core  sy l labus 20

35

Paper  3  25

20Invest igat ions

Group 4  Pro ject In terd isc ip l inary  pro ject .  Assessed for  persona l  sk i l l s  on ly

CORE TOPICS HL EXTENSION

Anatomy
Exerc ise  Phys io logy
Energy  Sys tems
Movement  Ana lys is
Sk i l l  in  sports
Measurement  and eva luat ion
of  human per formance

Further  anatomy
The endocr ine  sys tem
Fat igue
Fr ic t ion  & Drag
Sk i l l  Acqu is i t ion  & Ana lys is
Genet ics  &  Ath le t i c
Per formance
Exerc ise  & Immuni ty

OPTIONS

Opt imiz ing  phys io log ica l
per formance
Phys ica l  ac t i v i t y  and hea l th

GROUP 4



ASSESSMENT

TYPE WEIGHTING
 % HL/SL 

FORMAT

80EXTERNAL 80

Paper  1 HL— 2 hours ,  SL— 1 .5  hours 30

Paper  2 HL— 2 hours ,  SL— 1 .5  hours 30

40

40

Paper  3 HL on ly— 1  hour 20

INTERNAL Invest igate ,  prob lem so lv ing  and model l ing  sk i l l s  deve lopment  lead ing  to
one wr i t ten  exp lorat ion .

20 20

Mathematics  I t  i s  expected  that  most  s tudents  embark ing  on  a  DP
mathemat ics  course  w i l l  have  s tud ied  mathemat ics  for  a t  least  10
years .  
The  IB  Mathemat ics  curr i cu lum wi l l  be  chang ing ,  e f fec t i ve  o f
September  2019 for  the  IB  C lass  o f  2021 .  Be low i s  a  descr ip t ion  o f  the
two pathways  that  w i l l  be  ava i lab le  a t  GWIS .

Mathematics :  Analysis  and approaches course HL and SL   i s
appropr ia te  for  s tudents  who en joy  deve lop ing  the i r  mathemat ics  to
become f luent  in  the  construct ion  o f  mathemat ica l  arguments  and
deve lop  s t rong  sk i l l s  in  mathemat ica l  th ink ing .  They  w i l l  a l so  be
fasc inated  by  exp lor ing  rea l  and abstract  app l i ca t ions  o f  these  ideas ,
w i th  and w i thout  the  use  o f  techno logy .  S tudents  who take
Mathemat ics :  Ana lys i s  and approaches  w i l l  be  those  who en joy  the
thr i l l  o f  mathemat ica l  prob lem so lv ing  and genera l i za t ion .  Th is  sub ject
i s  a imed at  s tudents  who w i l l  go  on  to  s tudy  sub jects  w i th  substant ia l
mathemat ics  content  such  as  mathemat ics  i t se l f ,  eng ineer ing ,  phys ica l
sc iences ,  or  economics  for  example .

Note :  The  course  requ i res  the  purchase  o f  a  spec i f i c  Graph ic  D isp lay  Ca lcu la tor .  Th is  ca lcu la tor  may  be  used for  a l l  IB
Examinat ions  across  the  d i f ferent  sub ject  areas  where  ca lcu la tors  are  a l lowed.
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MATHEMAT ICS  (HL  &  SL )

[GROUP 5]  COURSE DESCRIPTION:  

Mathematics :  Appl icat ions  and interpretat ion course  HL and SL  I s  appropr ia te  for  s tudents  who are  in terested  in
deve lop ing  the i r  mathemat ics  for  descr ib ing  our  wor ld  and so lv ing  pract i ca l  prob lems.  They  w i l l  a l so  be  in terested  in
harness ing  the  power  o f  techno logy  a longs ide  exp lor ing  mathemat ica l  mode ls .  S tudents  who take  Mathemat ics :
App l i ca t ions  and in terpretat ion  w i l l  be  those  who en joy  mathemat ics  best  when seen in  a  pract i ca l  context .  Th is  sub ject
i s  a imed at  s tudents  who w i l l  go  on  to  s tudy  sub jects  such  as  soc ia l  sc iences ,  natura l  sc iences ,  s ta t i s t i cs ,  bus iness ,  some
economics ,  psycho logy ,  and des ign ,  for  example .
An  extended mathemat ica l  exp lorat ion  w i l l  be  requ i red  invest igat ing  an  area  o f  mathemat ics .  The  mathemat ica l
exp lorat ion  i s  in terna l l y  assessed by  the  teacher  and externa l l y  moderated  by  an  IB  moderator .
The  d i f ference  between SL  and HL  i s  the  requ i red  depth  o f  knowledge in  the  top ic  areas  and the  r igor  w i th  wh ich  they
are  approached.  A l l  s tudents  in  the  course  w i l l  need to  buy  graph ic  d isp lay  ca lcu la tor  (GDC) ,  as  th is  i s  an  in tegra l  par t  o f
the  course .

Number  and a lgebra

Funct ions

Geometry  and t r igonometry

Stat i s t i cs  and probab i l i t y

Ca lcu lus

TOPICS

GROUP 5



ASSESSMENT

TYPE

INTERNAL

WEIGHTING
 % HL/SL  FORMAT

60

20

40

50

40

EXTERNAL

Task 1  
Comparat i ve

Study

Independent  cr it ical  and contextual  invest igat ion
SL—Compare  a t  least  3  d i f ferent  ar tworks ,  by  a t  least  2  d i f ferent  ar t i s ts ,  w i th

commentary  (10-15  pages )
HL— as  SL  and a  re f lec t ion  on  how the i r  work  has  been in f luenced by  any  o f

the  ar t /ar t i s ts  examined (3 -5  pages )

20

Task 2   
Process

port fo l io

40

50

Exh ib i t ion

Submission of  a  select ion of  resolved artworks from their
exhibit ion

SL—4-7  p ieces  w i th  exh ib i t ion  text  &  a  curator ia l  ra t iona le  (400 words
max imum)

HL—8-11 p ieces  w i th  exh ib i t ion  text  &  a  curator ia l  ra t iona le  (700 words
max imum)

40

Students  submit  care fu l l y  se lec ted  mater ia l s  wh ich  ev idence  the i r
exper imentat ion ,  exp lorat ion ,  manipu la t ion  & re f inement  o f  a  var ie ty  o f

v i sua l  ar ts  ac t i v i t ies  over  the  2  years .

60

VISUAL ARTS IN
CONTEXT

VISUAL ARTS
METHODS

COMMUNICATING VISUAL
ARTS

Students  examine  and compare
the  work  o f  ar t i s ts  f rom

di f ferent  cu l tura l  contexts .
S tudents  cons ider  the  contexts
in f luenc ing  the i r  own work  and

the  work  o f  o thers .

S tudents  look  a t  d i f ferent  techn iques
for  mak ing  ar t .  S tudents  invest igate
and compare  how and why  d i f ferent

techn iques  have  evo lved  and the
processes  invo lved .

Students  exp lore  ways  o f  communicat ing
through v i sua l  and wr i t ten  means .

S tudents  make  ar t i s t i c  cho ices  about  how
to  most  e f fec t i ve ly  communicate
knowledge and understand ing .

Theoretical
 pract ice

Students  make  ar t  through a
process  o f  invest igat ion ,

th ink ing  cr i t i ca l l y  and
exper iment ing  w i th

techn iques .  S tudents  app ly
ident i f ied  techn iques  to  the i r

own deve lop ing  work .

S tudents  exper iment  w i th  d iverse
media  and exp lore  techn iques  for

mak ing  ar t .  S tudents  deve lop
concepts  through processes  that

are  in formed by  sk i l l s ,  techn iques
and media .

S tudents  produce  a  body  o f  ar twork
through a  process  o f  re f lec t ion  and
eva luat ion ,  shoe ing  a  synthes is  o f

sk i l l ,  media  and concept .

Art-making
pract ice

Students  deve lop  an  in formed
response  to  work  and

exh ib i t ions  they  have  seen and  
exper ienced .  S tudents  beg in  to
formulate  persona l  in tent ions

for  creat ing  and d isp lay ing  the i r
own ar tworks .

S tudents  eva luate  how the i r  ongo ing
work  communicates  meaning  and
purpose .  S tudents  cons ider  the

nature  o f  ‘ exh ib i t ion ’  and th ink  about
the  process  o f  se lec t ion  and the
potent ia l  impact  o f  the i r  work  on

d i f ferent  aud iences .

S tudents  se lec t  and present  reso lved
works  for  exh ib i t ion .  S tudents  exp la in

the  ways  in  wh ich  the  works  are
connected .  S tudents  d iscuss  how ar t i s t i c

judgments  impact  the  overa l l
presentat ion .

Curatorial  
pract ice

The main  focus  o f  the  V isua l  ar ts  program wi l l  be  to  promote  a  wor ld  v iew of  Ar t  and Des ign .  The  Ar t  course  w i l l  a t tempt
to  tack le  i ssues ,  concepts  and ideas  that  have ,  both  o f  loca l  and g loba l  s ign i f i cance .  The  course  i s  not  jus t  about  ‘mak ing
th ings ’ ,  ra ther  i t  i s  a  journey  that  requ i res  a  h igh  leve l  o f  cogn i t i ve  ab i l i t y  that  i s  both  in te l lec tua l  and emot iona l .  For
s tudents  to  communicate  v i sua l l y  they  must  p lace  themse lves  w i th in  a  cu l tura l  context  f rom which  to  d iscover  and
deve lop  appropr ia te  techn iques .  Through the  v i sua l  ar ts ,  s tudents  acqu i re  understand ings  wh ich  are  un ique in  human
deve lopment .  S tudy  o f  the  v i sua l  ar ts  a l lows  s tudents  to  d iscover  ways  in  wh ich  to  in terpret  and comment  cr i t i ca l l y  on
the  human condi t ion .

The  course  w i l l  promote  and encourage ;  autonomous learn ing  and r i sk - tak ing  f rom the  outset ,  in  order  to  encourage
students  to  tack le  cha l leng ing  sub ject  mat ter  f rom a  persona l  perspect i ve  to  the  po l i t i ca l .  S tudents  w i l l  rece ive
inst ruct ion  on  how to  assess  the i r  own and the i r  peers ’  work  through;  IB  assessment  cr i ter ia  and a  ser ies  o f  ar t
cr i t iques .   The   pro jects   completed  dur ing   the   course   are   des igned  to   s t re tch   the   s tudent ’ s  percept ion  o f  what  ar t
i s  and how to  be  ob ject i ve  in  the i r  approach to  ar t .
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V ISUAL  ARTS

[Group 6]  Course Descr ipt ion:  

GROUP 6
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F ILM

[Group 6]  Course Descr ipt ion:  

Course  Descr ip t ion  ( for  both  HL  and SL ) .  The  f i lm course  a ims  to  deve lop  s tudents  as  prof i c ient  in terpreters  and makers
of  f i lm texts .  Through the  s tudy  and ana lys i s  o f  f i lm texts ,  and through pract i ca l  exerc ises  in  f i lm product ion ,  the  f i lm
course  deve lops  s tudents ’  c r i t i ca l  ab i l i t ies  and the i r  apprec ia t ion  o f  ar t i s t i c ,  cu l tura l ,  h i s tor ica l  and g loba l  perspect i ves  in
f i lm.  S tudents  examine  f i lm concepts ,  theor ies ,  pract i ces  and ideas  f rom mul t ip le  perspect i ves ,  cha l leng ing  the i r  own
v iewpoints  and b iases  in  order  to  understand and va lue  those  o f  o thers .

The  f i lm course  emphas izes  the  importance  o f  work ing  co l laborat i ve ly .  I t  focuses  on  the  in ternat iona l  and in tercu l tura l
dynamic  that  t r iggers  and susta ins  contemporary  f i lm ,  wh i le  fos ter ing  in  s tudents  an  apprec ia t ion  o f  the  deve lopment  o f
f i lm across  t ime ,  space  and cu l ture .  DP f i lm s tudents  are  cha l lenged to  understand a l ternat i ve  v iews ,  to  respect  and
apprec ia te  the  d iverse  cu l tures  that  ex is t  w i th in  f i lm ,  and to  have  open and cr i t i ca l  minds .

F i lm s tudents  exper iment  w i th  f i lm and mul t imedia  techno logy ,  acqu i r ing  the  sk i l l s  and creat i ve  competenc ies  requ i red  to
success fu l l y  communicate  through the  language o f  the  medium.  They  deve lop  an  ar t i s t i c  vo ice  and learn  how to  express
persona l  perspect i ves  through f i lm.

ASSESSMENT

TYPE WEIGHTING
 % HL/SL  FORMAT

20Textua l  ana lys i s
A  textua l  ana lys i s  (1 ,750  words  max imum)  and a  l i s t  o f  a l l  sources

used .
Assessed in  the summer term of  Year  12

20 30

30

Comparat i ve  S tudy A recorded mul t imedia  compatat i ve  s tudy  (10  mins  max imum)
A l i s t  o f  a l l  sources  used

F i lm Port fo l io

Port fo l io  pages  (9  max :  3  pages  per  f i lm product ion  ro le )  and
sources
A f i le  ree l  (9  mins  max :  3  mins  per  f i lm product ion  ro le .  One
completed  f i lm)

25 40

Col laborat i ve  F i lm
Pro ject

A  pro ject  report  (2000 words  max imum)  and a  l i s t  o f  a l l  sources  used .
A  completed  f i lm (7  minutes  max imum)

HL only
25

GROUP 6
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MUSIC

[Group 6]  Course Descr ipt ion:  

The Mus ic  IB  D ip loma Programme enab les  s tudents  to  deve lop  the i r
knowledge and potent ia l  as  mus ic ians  through co l laborat i ve  and so lo
per formances  and mus ica l  compos i t ion .   S tudy ing  a t  an  in ternat iona l
schoo l ,  the  s tudents  a t  GWIS  w i l l  a l ready  be  fami l ia r  w i th  a  var ie ty  o f
mus ic  f rom d i f ferent  p laces  and cu l tures ;  the  IB  w i l l  enab le  them to
deve lop  a  fur ther  apprec ia t ion  and deeper  understand ing  o f  mus ic
f rom around the  wor ld ,  as  we l l  as  mus ic  f rom d i f ferent  per iods  in
h is tory .

S tudents  w i l l  be  formal l y  assessed on the  three  main  sk i l l s  o f
compos i t ion ,  per formance and aura l  percept ion/ana lys is  o f  fami l ia r
and non- fami l ia r  works .   They  w i l l  a l so  be  encouraged to  deve lop
cr i t i ca l - th ink ing  sk i l l s  to  eva luate  and re f lec t  upon the i r  own work  and
that  o f  o thers ,  us ing  appropr ia te  mus ica l  termino logy .

Th is  mus ic  course  prov ides  a  so l id  foundat ion  for  fur ther  s tudy  in
mus ic  a t  un ivers i t y  leve l  or  towards  pursu ing  a  career  in  mus ic .  I t  a l so
prov ides  an  enr ich ing  and va luab le  course  o f  s tudy  for  s tudents  who
may pursue  other  careers  such  as  in  sound eng ineer ing ,  ed i t ing  or
market ing .  Th is  course  a lso  prov ides  a l l  s tudents  w i th  the  opportun i ty
to  engage  in  the  wor ld  o f  mus ic  as  l i fe long  par t i c ipants .

ASSESSMENT

TYPE

INTERNAL

WEIGHTING
 % HL/SL  FORMAT

50

30

50

20

50

25

EXTERNAL

L is ten ing  
Examinat ion  

Students  are  requ i red  to  answer  a  var ie ty  o f  mus ica l  percept ion  
essay  quest ions  based on fami l ia r  and unfami l ia r  works .

30

Mus ica l  L inks
 Examinat ion

Students  are  requ i red  to  produce  a  media  scr ip t  invest igat ion  the
s ign i f i cant  mus ic  l inks  between two p ieces  f rom d is t inc t  mus ica l

cu l tures .
20

50

Creat ing Students  are  requ i red  to  compose three  p ieces  o f  mus ic  ( two for  SL )  
to  be  submit ted  w i th  record ings  and wr i t ten  work

25

So lo  Per formance
Students  are  requ i red  to  submit  a  recorded se lec t ion  o f  p ieces

presented dur ing  one or  more  pub l i c  per formances  (20  minutes  for
HL and 15  minutes  for  SL )

SL  s tudents  may  choose  to  do  e i ther  c rea t ing  or  so lo  or  g roup  per forming  o f
be tween  20-30  minutes

25 25

TOPICS

Western  C lass ica l  Mus ic  -  Rena issance
voca l  and ins t rumenta l  mus ic ;  the
Baroque concer to ,  orator io  and su i te ;   
 C lass ica l  symphonies  and s t r ing
quartets ;  Romant ic  orchestra l ,  p iano and
voca l  mus ic ;  Impress ion ism
The Deve lopment  o f  Mus ic  in  the
Twent ie th  Century  –  min imal i sm;
exper iment  mus ic ;
express ion ism/ser ia l i sm;  nat iona l i sm
Opera  and the  H is tory  o f  Mus ica l  Theatre
The H is tory  and Deve lopment  o f  Jazz
The H is tory  and Deve lopment  o f  Popu lar
mus ic  –  f rom the  1960s  to  the  present
day  
Wor ld  Mus ic  -  Ind ia ;  Indones ia ;  A f r i ca ;
South  Amer ica ;  Arab ia ;  Austra las ia ;  Japan

GROUP 6



Theatre  i s  a  pract i ca l  sub ject  that  encourages  d iscovery  through exper imentat ion ,  the  tak ing  o f  r i sks  and the
presentat ion  o f  ideas  to  others .  I t  resu l ts  in  the  deve lopment  o f  both  theatre  and l i fe  sk i l l s ;  the  bu i ld ing  o f  conf idence ,
creat i v i t y  and work ing  co l laborat i ve ly .  
The  IB  D ip loma Programme theatre  course  i s  a  mul t i faceted  theatre-mak ing  course  o f  s tudy .  I t  g i ves  s tudents  the
opportun i ty  to  make  theatre  as  creators ,  des igners ,  d i rectors  and per formers .  I t  emphas izes  the  importance  o f  work ing
both  ind iv idua l l y  and co l laborat i ve ly  as  par t  o f  an  ensemble .  I t  o f fers  the  opportun i ty  to  engage  act i ve ly  in  the  creat i ve
process ,  t rans forming  ideas  in to  ac t ion  as  inqu is i t i ve  and product i ve  ar t i s ts .
S tudents  exper ience  the  course  f rom contrast ing  ar t i s t i c  perspect i ves .  They  learn  to  app ly  research  and theory  to  in form
and to  contextua l i ze  the i r  work .  The  theatre  course  encourages  s tudents  to  apprec ia te  that  through the  processes  o f
research ing ,  c reat ing ,  prepar ing ,  present ing  and cr i t i ca l l y  re f lec t ing  on  theatre— as  par t i c ipants  and aud ience  members
—they  ga in  a  r i cher  understand ing  o f  themse lves ,  the i r  communi ty  and the  wor ld .
S tudents  keep a  theatre  journa l  throughout  the  two-year  theatre  course  wh ich  char ts  the i r  deve lopment  and the i r
exper iences  o f  theatre  as  a  creator ,  des igner ,  d i rector ,  per former  and spectator  
P lease  note  th is  course  f in i shes  a t  the  end o f  Apr i l  o f  Year  13 ,  w i th  no  wr i t ten  examinat ion .  I t  i s  there fore  imperat i ve
that  s tudents  understand that  they  are  expected to  go  above  and beyond normal  c lassroom teach ing  hours .

Through the  s tudy  o f  theatre ,  s tudents  become aware  o f  the i r  own persona l  and cu l tura l  perspect i ves ,  deve lop ing  an
apprec ia t ion  o f  the  d ivers i t y  o f  theatre  pract i ces ,  the i r  processes  and the i r  modes  o f  presentat ion .  I t  enab les  s tudents  to
d iscover  and engage  w i th  d i f ferent  forms o f  theatre  across  t ime ,  p lace  and cu l ture  and promotes  in ternat iona l -
mindedness
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THEATRE

[Group 6]  Course Descr ipt ion:  

ASSESSMENT

TYPE

EXTERNAL
 ASSESSMENT TASK

INTERNAL
 ASSESSMENT TASK

SOLO THEATRE PIECE 
Students  a t  HL  research  a  theatre  theor is t  they  have  not  prev ious ly  s tud ied ,

ident i f y  an  aspect (s )  o f  the i r  theory  and create  and present  a  so lo  theatre  p iece
(4–8  minutes )  based on th is  aspect (s )  o f  theory .    

DIRECTOR’S  NOTEBOOK  
S tudents  a t  SL  and HL  choose  a  pub l i shed p lay  text  they  have  not  prev ious ly
s tud ied  and deve lop  ideas  regard ing  how i t  cou ld  be  s taged for  an  aud ience .

Th is  i s  a  wr i t ten  notebook  
RESEARCH PRESENTATION  

S tudents  a t  SL  and HL  p lan  and de l i ver  an  ind iv idua l  presentat ion  (15  minutes
max imum)  to  the i r  peers  in  wh ich  they  out l ine  and phys ica l l y  demonstrate  the i r

research  in to  a  convent ion  o f  a  theatre  t rad i t ion  they  have  not  prev ious ly
s tud ied .

COLLABORATIVE PROJECT 
Students  a t  SL  and HL  co l laborat i ve ly  c reate  and present  an  or ig ina l  p iece  o f

theatre  ( las t ing  13–15 minutes )  for  and to  a  spec i f ied  target  aud ience ,  c reated
from a  s tar t ing  po int  o f  the i r  cho ice .  

WEIGHTING
 % HL/SL  FORMAT

35%

20%

20%

NA

35%

30%

25% 35%

GROUP 6



BTEC PATHWAY
OPTIONS TO

COMPLEMENT THE
IB DIPLOMA

SUBJECTS AS PART
OF THE IBCP

IBCP BTEC
OPTIONS



What  i s  BTEC Bus iness?

The Pearson In ternat iona l  BTEC in  Bus iness  i s  a  spec ia l i s t  qua l i f i ca t ions  that  focus  on  a  vocat iona l  area  wh ich  can  be
used as  a  fu l l - t ime programme of  learn ing .  They  are  des igned to  equ ip  ind iv idua ls  w i th  the  sk i l l s ,  knowledge and
understand ing  requ i red  for    a    range    o f    ro les    in   organ izat ions   w i th in    the    bus iness   sector    inc lud ing
admin is t ra t ion ,  f inance/accounts ,  market ing ,  management ,  human resources  and law.  The  qua l i f i ca t ions  a lso  enab le
progress ion  to  undergraduate  degree  qua l i f i ca t ions  and profess iona l  occupat ions  in  the  bus iness  wor ld .

Career  Pathways
As  a  success fu l  BTEC Bus iness  s tudent ,  you  w i l l  have  ga ined a  so l id  knowledge base  for  career  opportun i t ies  in  areas
such as  Market ing ,  Personne l ,  Accountancy ,  Law,  Reta i l ,  F inance ,  Bus iness  and P lann ing  –  to  name jus t  a  few.

The  knowledge ga ined f rom th is  course  w i l l  enab le  you to  make  an  in formed dec is ion  about  your  pre ferred  progress ion
route .  You may  dec ide  to  spec ia l i se  in  cer ta in  areas  through profess iona l  qua l i f i ca t ions  ga ined whi l s t  a t  work ,  or  you may
choose  to  progress  onto  an  HND/Degree  programme.  Un ivers i t ies  we lcome app l i ca t ions  f rom success fu l  BTEC Bus iness
students

BTEC Bus iness  requ i res  s tudents  to  be  independent ,  organ ized and a l lows  them to  deve lop  se l f -management  sk i l l s .
Ass ignments  for  most  un i ts  are  completed  in  c lass /homework ,  however  there  are  some spec i f i c  un i ts  where  contro l led
assessment  i s  requ i red  –  p lease  be  aware  o f  th is .  Th is  means  that  for  three  o f  the  un i ts  exam condi t ions  w i l l  be  a
requ i rement .  P lease  note  that  there  i s  a  lo t  o f  research  invo lved ,  essay  wr i t ing ,  report  wr i t ing ,  spreadsheet  use  for  the
f inance  un i ts  and data  ana lys i s  ( I t  i s  not  the  easy  opt ion  as  ass ignment  work  w i l l  be  set  f rom pass  to  d is t inc t ion  leve l
f rom the  beg inn ing ,  and a  h igh  leve l  o f  commitment  i s  requ i red) .
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BTEC :  LEVEL  3  D IPLOMA IN  BUS INESS

[ IBCP Only]  Course Descr ipt ion:

In  what  ways  w i l l  I  be  taught?
In  order  to  produce  the  coursework ,  lessons  w i l l  be  in teract i ve  w i th  w ide  rang ing  act i v i t ies  to  encourage  qua l i t y  outcomes

such as  documentar ies ,  ro le  p lays ,  essays  and presentat ions .

ASSESSMENT OUTLINE

The emphasis  of  the course is  on learning ‘by  doing ’  which involves  assessment of
projects ,  case studies  and assignments.  V is its  abroad and to  various local  business

enterprises  may also  be included.  Your  studies  are  regular ly  monitored thus ensuring
that  you know exact ly  how you are  progressing.

 
 

The BTEC National  Diploma in  Business  course comprises :
•  A  portfol io  of  work

•  Internal ly  assessed course work (which is  external ly  moderated)



ASSESSMENT OUTLINE

The emphasis  of  the course is  on learning ‘by  doing ’  which involves  assessment of
projects ,  case studies  and assignments.  V is its  abroad and to  various local  sports

companies  may also  be included.  Your  studies  are  regular ly  monitored thus ensuring
that  you know exact ly  how you are  progressing.

 
 

The International  BTEC Level  3  in  Sport  course comprises :
•  A  portfol io  of  work

•  Internal ly  assessed course work (which is  external ly  moderated)

What  i s  BTEC Sport?

The  entry  requ i rement  for  the  BTEC In ternat iona l  Leve l  3  D ip loma in  Sport  i s  5  GCSEs  a t  grade C  or  above  inc lud ing
Mathemat ics  and Eng l i sh  Language .  The  Pearson BTEC In ternat iona l  Leve l  3  D ip loma in  Sport  prov ides  the  career  re la ted
focus  o f  the  IBCP in  Sport  a t  GEMS Wel l ington In ternat iona l  Schoo l  and i s  equ iva lent  in  s i ze  to  two In ternat iona l  A
Leve ls .  A t  least  11  un i ts ,  o f  wh ich  f i ve  are  mandatory  (25%)  and assessed by  Pearson Set  Ass ignment .  Th is  qua l i f i ca t ion  i s
des igned to  support  learners  who want  to  s tudy  sport  as  the  main  e lement  a longs ide  other  areas  o f  complementary  or
contrast ing  s tudy  as  par t  o f  a  two-year ,  fu l l - t ime s tudy  programme.  The  qua l i f i ca t ion  would  support  progress ion  to
h igher  educat ion  i f  taken as  par t  o f  a  programme of  s tudy  invo lv ing  choos ing  3  other  IB  DP sub jects ,  dependent  upon
subject  b lock ings .  

* I t  i s  poss ib le  to  fo l low the  Pearson In ternat iona l  Leve l  3  Extended D ip loma in  Sport  (A t  least  16  un i ts ,  o f  wh ich  e ight
are  Mandatory  (56%)  and three  are  assessed by  Pearson Set  Ass ignment  and which  i s  equ iva lent  in  s i ze  to  three  A
Leve ls ) .  Th is  opt ion  shou ld  be  d iscussed w i th  members  o f  the  PE  department .
Be low you can  see  a  se lec t ion  o f  un i ts  that  may  be  s tud ied  in  the  BTEC Sport  course
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BTEC :  LEVEL  3  D IPLOMA IN  SPORT

[ IBCP Only]  Course Descr ipt ion:



Course  descr ip t ion :

Th is  course  w i l l  a l low s tudents  to  exper ience  a  range  o f  c reat i ve  media  pract i ces .  You w i l l  l earn  by  complet ing  pro jects
and ass ignments  that  are  based on rea l i s t i c  workp lace  s i tuat ions ,  ac t i v i t ies  and demands .  The  media  industr ies  are  one
of  the  largest  and most  exc i t ing  employment  sectors  to  work  in .  They  cover  t rad i t iona l  areas  o f  mass  communicat ion
such as  f i lm ,  te lev is ion ,  rad io  and pub l i sh ing  but  have  been t rans formed by  the  new d ig i ta l  techno log ies  where  the
Internet ,  mobi le  phones  and now the  iPad are  the  main  ways  that  media  products  are  d is t r ibuted and consumed.

Career  Pathways :

The  course  i s  la rge ly  pract i ca l  and g ives  you a  broad range  o f  sk i l l s  and exper iences  and you w i l l  use  a  range  o f
resources ,  inc lud ing  d ig i ta l  SLR  cameras ,  HD v ideo cameras ,  ed i t ing  sof tware  and Mac  computer  su i tes .  You w i l l  l earn  a
var ie ty  o f  sk i l l s ,  inc lud ing  photography ,  an imat ion ,  s ing le  camera  drama,  documentary  product ion ,  research  techn iques ,
scr ip twr i t ing ,  c r i t i ca l  ana lys i s  o f  media  products  and profess iona l  ways  o f  work ing  in  the  media  industry .  Th is  course
would  be  re levant  for  lead ing  in to  careers  in  any  media  re la ted  occupat ion  inc lud ing  f i lm ,  te lev is ion ,  rad io  and
adver t i s ing .
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[ IBCP Only]  Course Descr ipt ion:

BTEC :  LEVEL  3  D IPLOMA IN  CREAT IVE
MEDIA

There are  no exams.  Your  work wi l l  be  assessed regular ly  throughout  the course
on a  range of  units  both through written coursework and pract ical  Media

products .  You wi l l  have the opportunity  to  have one to  one meetings  with your
teacher  to  discuss  your  progress ,  as  wel l  as  formal  assessments  where you must

submit  your  work for  marking.
 

You wi l l  work on ‘ l ive ’  br iefs  with real  c l ients  to  produce content.  In  order  to
part ic ipate ful ly ,  i t  is  necessary  to  have a  laptop with the Adobe Creative  Cloud
consist ing of  Photoshop,  Premiere and After  Effects .  In  addit ion,  a  DSLR is  a lso

required as  f i lming and edit ing  are  a  key part  of  the course.

ASSESSMENT OUTLINE

ASSESSMENT UNIT

270

GLH WEIGHT TOWARDS QUALIFICATION GRADE

A1 Ski l ls  Development 

A2 Responding to  a  Br ief  

A3 Creative  Project

B1 Personal  Progression

B2 Personal  Invest igat ion

B4 Extended Creative
Industry  Response

90

180

90

90

360

12.5%

12.5%

12.5%

12.5%

12.5%

37.5%

Please note: BTEC Creative Media students will be required to provide their own laptop - Adobe software is
provided and paid for by the school, as are the DSLR cameras.



“ THE  RANGE OF  THE  IB
NOT ONLY  HELPS

STUDENTS  WHILE  THEY
ARE  AT  UNIVERS ITY ,  BUT

ALSO LEAVES  THEM
BETTER  EQUIPPED TO
DEAL  WITH THE  WIDER
WORLD -  AND THAT 'S
REFLECTED IN  THE IR

STUDIES . ”
 

NOTT INGHAM
UNIVERS ITY  UK

“BECAUSE  THE  IB
DIFFERENT IATES  BETTER

THAN A  LEVELS ;  I F  WE
ARE  HES ITAT ING ABOUT

MAKING AN OFFER  AT  ALL ,
WE WOULD BE  MORE
L IKELY  TO MAKE  AN

OFFER  TO AN IB  STUDENT
THAN AN A  LEVEL

STUDENT . ”
 

CAMBRIDGE UNIVERS ITY
UK

 

WHY CHOOSE THE IB?
“UNIVERSIT IES  LOVE IT :

THE NEW GOLD
STANDARD TO

GUARANTEED ENTRY
(TO UNIVERSITY ) ,

WHICH SEEMS
APPEALING

CONSIDERING THE
RUSH FOR CLEARING

PLACES IN  THE
SUMMER. ”

 
THE TELEGRAPH
NEWSPAPER -  UK

 

Further  Reading

The IB  has  conducted a  w ide  range  o f  research  on  the  impact  o f  an  IB  educat ion  as  have
independent  agenc ies  such  as  the  UK Government  department  the  H igher  Educat ion  Stat i s t i cs
Agency .  Th is  research ,  wh ich  i s  current  and except iona l l y  eye  open ing ,  char ts  the  progress ,
a t ta inment  and career  s ta t i s t i cs  re la t ing  to  IB  s tudents  for  both  the  D ip loma and Career -
re la ted  programmes.  Th is  in format ion  can  be  found at ;
h t tp : / /www. ibo .org/ research/outcomes-research/  

WHY CHOOSE THE  IB?
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